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Participants will...

Discover a range of evaluation purposes and approaches

Learn how to go beyond satisfaction surveys to measure impact

Explore tools for planning and conducting evaluation

|dentify next steps for evaluating your work
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Let’'s check In

How prepared do you feel to evaluate
professional learning?

) Not at all prepared

) Somewhat prepared

 Very prepared

Which word do you think best describes evaluation?

1 Helpful

- Inspiring

- Confusing

1 Overwhelming
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Joellen Killion

Focus ON EVALUATION

ABOUT THIS ARTICLE

Readin TOOLS ACCOMPANYING
nd n fall 2003, Learning Forward {then National Staff Development THIS ARTICLE
—— Council published the article °8 smooth steps” by Joellen Killion, + Mappingan evohution sep by 2ep
and strd which outiined an eight for evaluating a p + Idenstying KASASS
and jos Jearning progeam. Since then, the articke has become a model for + Creatingaogcmedel
designing effective evahuation of professional learning. In this article, ki i
Kilkon offers a fresh look at how to apply a scientific, systematic % g an exaliaticn
framework

Process 1o evaluation that ensures reliable, valid results.
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in classrooms as much as possible. It is
essential that this professional learning
time is well-spene and pays dividends

toward the goal of all public cducation:

ensuring that each student scceeds

Evaluation is funda

al for assessing

fermant org

daea for planning and serengthening

learning guarantees that

focuses on evidence-based
practices, student success

automatically increases.

These assumpeions have limited

educators’ efforts to collect data and

o
success. [n many cases, there s,

in fact, 2 positive relationship
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doa't have an abundance of evidence

1 support the claim, This means
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Is your professional learning working?

8 steps to find

valuating profassional learning
to measure its effectiveness and
impact on student Jearning is an

imporuant process for those who design,

kead, and facilisate educas

Evaluarion demonserates 2 comm

10 accountabili

estments in

professional learning and a mechanism
to ensare its continuous improvement.
The Standards for Professional Learning

(Learning Forward, 2022) articulate the
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importance of evaluation. Acc

to the Evidence standard, *Professi
learning resules in equitable and
excellent outcomes for all stadenes

when educ

s create expecta

and build capacity for use of evide

leverage evidence, data, and rescarch

from m

Jeipk »

< to plan cducator
lcarning, and measure and report
the impace of professional kearning™
2)

(Learning Forward, 2

ardory

out

Evaluating professional leaming
requires thoughtfusl and intentional
effort. As | have defined it in Asersing

Impact (Killioa, 2018), “Evaluation

is a systemnic, purposeful, standards
driven process of sudying, rviewing
and analyzing data about a
learning program gathered
multiple sources to make judgments
and in
peogram” (Killion, 2018, p. 8).

3
fessional

o

d decisdons abous the
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VoL4sNa 1

rwing cight secps

of the cvaluation peoces, drawn
from cxtensive practice and rescarch
in program cvaluation, professional
learning leaders will be able to
portant questions aba

¢ profession
cator practice, and stude
lcarning. The process is described in

this article. Threaded th

of evaluating a professional
learning effort to improve teachers

tion to improve seudent
achicvement in math

1. ASSESS EVALUABILITY.
The first secp is detcrmining

whether a professional k

o¢ initiative is ready to be evaluated,

This is based on the degree to which
the professional learning, as planned,

is sufficient to generate the in

results. A program of professional
3

tindividual cvents

s far more likely 0

ractice and studen:

A program of professionsl lcaming
2 “sct of planncd and implemented

Vo 45 Mo}

direcred toward the
achievement of defined outcomes

resources, an

educator practice and is
impact on student bearning” (Killion,
2018, p. 8

Assessing evaluability inv
determining if the program’s design is
kely to produce its intended res

“It i fuand

expect resubs for studes
from a professional kearning program
that is unlikely to prodsce thean.
Evalust
professional learming program that
is poacly cancerved and construc
Perhaps Chen (1990) said it best
‘Currene problems and limitatioes of
pre

of adequate conceptual framework
the peogram than with methodological
weakness (p. 293)" " (Killion, 2018, pp
44.45).

Before cvaluating any peofessional

n cannot compensate for 2

am evaluation lie more with lack

lcarning program, the evaluator asks
whether the program is feasible, dear,
sufficiently powerful to produce the
intended rosults, and worth doing,

To detcrmine whether a program is
ready to be evaluated, an evaluator

analyzes the program’s goals, expressed

standard of success: and the program'’s

theory of change and logic moddl, cach

of which is described below

Goals

A program's goals express its
intended results in terms of student
success. Instcad of a goal such as
training all teachers, a resubts-deiven
program has a clearly stated goal
for studens, such s all studery
meei

g grade-kevel expecations in
math, A stroag goal is to increase

student performance on end-of coarse

assessments by a certain percentage over
a defincd time period. When student
performance reaches the established
threshold, the program is working as
intended. If not, the program requ

adjustment in iss design, operati

resources.

Outcomes.
Outco

mes describe the specific
changes necessary to achieve the goal.
The changes occur in some ot all of
these arcas: knowledge, attitudes, skill,
aspications, and behavioes, which can
be remembered through the acronym
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/ reasons to evaluate professional learning

Problem identification

Planning

Quality
Implementation

o K~ 0 bh -~

Effectiveness (changes in
educators’ knowledge, attitudes,
skills, aspirations, and behaviors)

o)

. Impact on students
. Social justice and human rights




Thomas Guskey

FOCUS .\ cnummon

rofessional learning is vital
10 address the multiple
issucs facing educators
today. Recovering from
declines in student
achievement brought about by the
COVID-19 pandemic requires
educators to prioritize learning
goals and develop new ways to

28 9 I

Look beyond
the satisfaction
survey

A framework to evaluate

learning

BY THOMAS R. GUSKEY

results of professional

accelerate students learning progress.
Political discord, social tensions,
and global conflicts compel teachers
to guide students in exploring
diverse perspectives and engaging in

) £ dial

and school leaders to consider entirely
new paradigms in instructional
methods and assessment.
At the same tim, there is a great
necd for credible evidence on the
of professional learning.

Ive, resp 8
Furthermore, the rapid evolution
of technology, particularly artificial
intelligence (Al), necessitates teachers

Rachel Garret and her collcagues
(2021) conducted an extensive
meta-analysis of high-quality studies

February 2024 | Vol 45No. 1

of teacher professional learning
published between 2010 and ZDZO
The aim was to establish

ALONG HISTORY
“These two implications have long

returned to
lhn mhu did not sufficiently support

between features outlined in Learning
Forward's Standards for Professional
Learning (Learning Forward, 2022)
and teacher instruction as well as
student learning,

To be eligible, studies needed to
“(1) include teachers in Grades K-12,
(2) examine the impacts of p

been recognized. I recall di
with Dennis Sparks, Stephanie Hirsh,
Shirley Hord, and Susan Loucks-

of new ideas or posed
barriers to implementation.
In response to these organizational

Horsley during my initial invol
with Learning Forward, then called
the National Staff Development
Council. I had juse graduated with a
degree in educational measurement

learning on instruction measured
through classroom observation, and (3)
have enough information to compurte
effect sizes” (p. 5). Among the hundreds
of studies identified, only 48 met these
modest criteria for inclusion.

This combination of a significant
demand for professional learning
and a paucity of credible evidence
yields two critical implications. First,
it highlights the pressing need for
enhanced methods of collecting sound
evidence on the impact of professional
learning. While many professional
learning initiatives may indeed have
a positive influence on teaching and
student learning outcomes, there

hallenges, I adapred Kirkpatrick's
model to create a five-level model
that included organization support and
change. This modification recognized
the crucial role of organizational

learning.
Initially, I proposed a model
developed by Donald Kirkpatrick in
1959 for evaluating training programs
in business and industry. Kirkpatrick’s
four-level model incdluded trainces’
reaction (initial satisfaction), learning
(knowledge, skills, and artitudes),
behavior (on-the-job pcrfolmlna)v
and outcomes (i

fessional and these influcntial support in the suceess ofpmfewonzl
leaders sought my advice on devel learning initi Byi
new and better methods for pxhcnng this additional level, the model aimed
evidence on the effects of professional to address the unique dynamics of

4

| settings and the imp

of aligning organizational structures and
culture with the goals of professional
learning.

A MODEL FOR EVALUATING
PROFESSIONAL LEARNING
The new evaluation model |

propmed presents a comprehensive
for assessing the effectiveness

However, early atempes w apply
the model to professional learning
in education were challenging and
proved unsuccessful. It was apparent

and impact of professional learning
initiatives in education. It can be
applied to event-driven activities like
workshops and seminars, as well as

has been a lack of concerted effort to that something unique to the field of to the wide range of ongoing, job-

adequately document these effects. education was missing. embedded professional learning

Second, it underscores the necessity of Analyses of the lack of success activities such as study groups, action

using !vwmrtlly evidence to elevate the in applymg Kirkpatrick's model research, collaborative planning,

quality of profissional lesrning cxp ly pointed to org iculum develop

Sorall ed-alm This entails more factors. Professional learning leaders observations, peer coaching, mentoring,
and purposeful eval were successful from a training and 5o on,

of professional learning initiati persp but challenges arose when The model provides a systematic

February 2024 | Vol4SNo.1
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Five levels of professional learning evaluation

FIVE LEVELS OF PROFESSIONAL LEARNING EVALUATION

Level What questions are addressed? How will information

be gathered?

What is measured
or d?

How will

P "

be used?

Online questionnaires and
surveys.

1. Did they like it?

Participants’ Was their time well-spent?

reactions Did the material make sense?
Will it be useful?
Was the leader knowledgeable and
helpful?
Were the refreshments fresh and
tasty?
Was the room the right temperature?
Were the chairs comfortable?

Initial satisfaction with
the experience.

To improve the design
and format of the
experience.

& Did participants acquire the intended Questionnaires and surveys.
Panlqpam knowledge and skills? Paiforianéa thalid oF
learning

assessments.

Simulations or
demonstrations.

Participant reflections (oral
or written).

New knowledge and
skills of participants.

To improve the
content, format,
and design of the
experience.

3. Was implementation advocated, Minutes from follow-up
Organization supported, and facilitated? meetings.
support and Was the support public and overt? 3 S
change Were sufficient resources made Questionnakres and surveys.
available? Interviews with participants
Were problems addressed quickly and and leaders.
efficiently? g% i
Were successes recognized and ::::'::::; ref s (oral
shared? 7
What was the impact on the
organization?

Did it affect organizational procedures,
climate, and culture?

The leaders’ and
organization’s
advocacy, support,
accommodation,
facilitation, and
recognition.

To document and
improve leader and
organization support.
To inform future
improvement efforts.

4. Did participants effectively apply or Direct observations.
Participant im_plemenl the new knowledge and Interviews with participants,
e of pavy SKibst, leaders, and students.
knowledge i i

and skills Questionnaires and surveys.

Focus groups.

Implementation records
and reflective journals.

Degree and quality To document

of participants’ and improve

impl ionof new | impl ion of
practices, g new k ge and
and skills (i.e., fidelity). skills.

5. What was the impact on students? Student data. Student learning To focus and
Impacton Did it affect student performance or X outcomes: improve all aspects
student achievement? S Udistrict data. a. Cognitive of activity design,
learning Did it influence students’ attitud Q ires and surveys. " eand impl ion, and
dispositi or behaviors? R achi N follow-up.
::: su:d,ems more confident as parents, teachers, and b. A.ﬂectlve To demonstrate the
i ! school leaders. (attitudes and overall impact of
Is student attendance improving? dispositions). professional learning.
Are graduation rates increasing? Participant reflections. ¢. Psychomotor i

(skills and behaviors).

. Participants’ reactions

. Participant learning

Organization support and change

. Participant use of new knowledge
and skills

. Impact on student learning
outcomes



Backward planning keeps the focus on students

The five-level evaluation framework is helpful for planning
professional learning. Start with the end goal of improvement in
student learning, then work backward to identify the steps to get
there. Follow this process:

* Define the desired student learning outcomes (Level 5).

* Determine the instructional practices and policies to achieve
the outcomes (Level 4).

* ldentify organizational support needed to implement the
practices and policies (Level 3).

* Determine the knowledge and skills needed to implement the
practices and policies (Level 2).

* Select or design learning experiences that increase the
knowledge and skills (Level 1).




Which level is most important?

. Participants’ reactions

. Participant learning

1

2

3. Organization support and change

4. Participant use of new knowledge and skills
5

. Impact on student learning outcomes




Identifying KASABs

Delineating KASABs (knowledge, attitudes, skills, aspirations, and behaviors) is a way to define the outcomes
of learning and the necessary changes required to achieve success with any initiative. In professional learning,
KASAB defines the changes educators are expected to make to affect student success. Systemic change requires
changes in KASABs for all key actors who contribute to, facilitate, lead, or are responsible for the change. For
some initiatives, other actors such as parents and community members may also be expected to change.

This tool can be used in combination with the Mapping an Evaluation Step by Step tool. Fill out the desired
outcomes for specific stakeholders. You will likely leave some cells blank.

Stue

dents

Knowledge

Attitudes

Skills

Aspirations

Behaviors

Source: Killion, 2018. Assessing Impact: Evaluating Professional Learning (3™ ed.), p. 50.

Conceptual understanding of information,
theories, principles, and research.

Beliefs about the value of information or
strategies.

The ability or capacity to use strategies
and processes to apply knowledge.

Desires, or internal motivation, to engage
in a practice.

Consistent application of knowledge and
skills driven by attitudes and aspirations.



Steps to evaluate professional learning

I e
PLANNING CONDUCTING REPORTING

1. Assess evaluability. 4. Collect data. 7. Report, disseminate,

and use findings.

2. Formulate 5. Organize, analyze,
evaluation questions. and display data. 8. Evaluate the
aluation.
3. Construct evaluation 6. Interpret data. Al

framework.

A . N

Source: Killion, 2018.




Step 1: Assess evaluability

(| 1. Assess evaluability. )

2. Formulate
evaluation questions.

3. Construct evaluation
framework.




Compare a theory of change with a logic model

Source: Killion, 2018, p. 60.

SAMPLE THEORY OF CHANGE
i g SAMPLE LOGIC MODEL
ct ers analyze
student and educator o & .
Ao Goal statement (intended results for students: By the end of the school year, all students will increase their performance on end-of-unit and end-of-course assessments in
mathematics by at least 10%.
performance to identify high- by
leverage opportunities for Order of planning: Logic models are planned from the goals backward.
increasing student learning. pa Z yi
2] ~ ~
INPUTS OUTPUTS OUTCOMES RESULTS
Coaches and teachers Professional learning lead: Resources Actions/strategies Outputs Initial educator learning outcomes Intermediate educator practice outcomes Intends::dr:szlts e
review classroom tasks and design and implement a course 1
dailya % resuits to develop and extend teacher :’mt:e to p?rtic'ipatf :Jesigln profi > Course ial Tgad_\ers, coachgs, and' All teachers and coaches remodel instructional All students
and coach understandi n professional learning course for . principals explain the eight units to integrate mathematics practices and increase their
to adjust instruction to d Ll r"g learning course. teachers, coaches, | Video library of mathematics practices with explain the rationale for choosing the practices | performance on
address student needs. and use of mathematics : : and principals. teachers applying 85% accuracy (knowledge). included and their alignment with the unit’s end-of-course
instructional practices. Math manipulatives. the mathematics content with 85% accuracy (skills). assessment by at
Implement course. | practices. Teachers, coaches, and least 10% by the
principals identify the research- end of the school
based explanation about year.
how students benefit when
mathematics practices are used
(knowledge, attitudes).
Teachers, coaches, and
Coaches and principals engage District and school principals evaluate videotaped
lessons for evidence of
teat:“dhe'sedlt:e pmbi Iem-solvl:;g‘; and leaders provide classroom integration of mathematics
exte arning about the use instructional materials and practices with 85% accuracy
of mathematics instructional resources to support teacher (knowledge, skills).
practices and how to assess and student success.
student learning. Math instructional Engage teachers Formative Teachers explain how to Teachers generate daily and common formative
materials that integrate | in analysis of assessments assess student performance assessments aligned with mathematics content
the mathematic instructional of student that results from use of the standards and the mathematics practices.
principles. materials for performance. mathematics practices with
integration of 85% accuracy (knowledge, skills).
mathematics
practices. i3
Time for microteaching. | Engage teachers Classroom Teachers, coaches, and Teachers, coaches, and principals explain the
District leaders support principal in microteaching observation guide principals evaluate videotaped | value of and advocate for the use of mathematics
Coaches provide ongoing and coach understanding of how to apply the for implementation | lessons for evidence of practices to colleagues, students, parents, and
coaching support to teachers S e mathematics of the math i integration of math C ity bers (attitudes).
as they implement and refine to gather data about ve practices. practices. practices with 85% accuracy
their use of mathematics mathematics instructional (knowledge, skills).
instructional practices practices and support teacher Innovation
4 use of them. Configuration
¥ map for self-
assessment of the
implementation
of mathematics
practices.
Source: Killion, 2018, p. 54.
Time for teacher teams | Engage teachers Unit and lesson plan | Teachers generate a unit of Teachers generate five units of instruction that
to plan and design and coaches accommodations instruction that integrates at integrate at least four math practices with 80%




Step 2: Formulate evaluation questions

PLANNING
1. Assess evaluability.

2. Formulate
evaluation questions.

3. Construct evaluation
framework.




Level 5: Impact on student learning outcomes

What questions are addressed?

How will information
be gathered?

What is measured
or assessed?

How will information
be used?

What was the impact on students?

Did it affect student performance
or achievement?

Did it influence students’ attitudes,
dispositions, or behaviors?

Are students more confident as
learners?

Is student attendance improving?

Are graduation rates increasing

Student data
School/district data

Questionnaires and
surveys

Interviews with
students, parents,
teachers, and school
leaders

Participant reflections

Student learning
outcomes:

a. Cognitive
(performance and
achievement)

b. Affective
(attitudes and
dispositions)

c. Psychomotor
(skills and
behaviors)

To focus and
improve all aspects
of activity design,
implementation,
and follow-up

To demonstrate the
overall impact of
professional learning

www.learningforward.org
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Discussion
and
Questions




Additional evaluation resources from Learning Forwar

EVALUATION is a vital way to make sure that professional learning is working as
intended and benefiting educators and students.

6 things to know about evaluating
professional learning

Learning Forward has a wealth of resources to guide evaluation of professional learning.
A new page on our website features highlights from across our organization for easy access. Among the many
resources available, you'll find:

JOURNAL ISSUES focused on evaluation and evidence
- Evaluating Professional Learning
- Measuring the Impact of Professional Learning

What is evaluation?

Evaluation is a formal process of collecting and analyzing data about a program
or initiative to make judgments and informed decisions. It examines clearly
defined outc so stakeholders can d inc whether and in what ways
the program was successful.

RESOURCES

SELECTED ARTICLES about evaluati ies and considerati
- “The rules of evidence,” by Thomas Guskey
- "Why evaluations fail,” by Joellen Killion

How is evaluation different from research?

Research explores the relationship among two or more variables to develop

- "What works?" Q&A with Heather Hill knowledge on a topic. It is a broad category of social science inquiry that can
describe a phenomenon, examine the causes of a problem, or test solutions,
whereas evaluations examine specific programs with defined outcomes.

EVALUATION TOOLS

- Professional Learning State and District Planner

~Teacher P | Devel Evaluation Guide What do policymakers mean when they ask for evidence?

Evidence is a type of data. Data are pieces of information that are analyzed to
answer evaluation questions. Evidence is data that serves to answer whether

WEBINARS on conducting evaluation and research and how well a program works.

- “Collecting Evidence to Share Impact of Professional Learning: Districts Share Their Stories”
- “Evidence and Evaluation for ESSA: An In-Depth Conversation®

- “The Mythbusters Guide to Educational Research with Douglas Reeves and What does it mean to show impact?

Thomas Guskey” Impact is the effect of a program on its participants and the people they
serve. In professional leaming, impact usually means changes in teachers’ and
students’ knowledge, attitudes, skills, aspirations, and behaviors.

BOOKS about ing professional I ing’s impact

- Assessing Impact by Joellen Killion Who can conduct evaluation?

Anyone. While many education systems hire external evaluators with research
backgrounds, any educator can use an array of evaluation strategies that range
from simple to complex. Resources are available in this issue of The Learning

Prof / L T
Prof and at &f g/

STANDARDS RESOURCES
- Evidence dard and | ion C maps
- Article: “Survey gives systems a clear picture of their professional learning”

Why does it matter?
Evaluation is important for understanding which professional learning
approaches work, when, where, for whom, and why. With that information, all
stakeholders can make good decisions about how to invest time and resources
50 thar all educators grow and all students succeed.

» Access these resources at learningforward.org/evaluation

To search by topic, keyword, author, date, or resource type: learningforward.org/search-resources

Some definitions are adapted from Assessing impact by Joellen Kilion (Corwin, 2018).




Let us hear from you

Please fill out our

post-webinar
survey




Mark your calendars

April 9, 2924

34 PMET
Book Club  FESES
. ] The Age of
dls_cussmn IDEﬁmy
Dennis Shirley

and

Andy Hargreaves:
The Age of |dentity

www.learningforward.org

April 2, 2024 April 15, 2924

3PMCT Registration Deadline
Leadership Leadership Team
Team Institute |nstitute
Information

Session

%,
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https://learningforward.org/webinar/book-club-discussion-with-dennis-shirley-andy-hargreaves-the-age-of-identity/
https://learningforward.org/webinar/book-club-discussion-with-dennis-shirley-andy-hargreaves-the-age-of-identity/
https://us.corwin.com/books/the-age-of-identity-283302
https://us06web.zoom.us/webinar/register/WN_naIvi4rbTvCpz0rDo9peCQ
https://us06web.zoom.us/webinar/register/WN_naIvi4rbTvCpz0rDo9peCQ
https://us06web.zoom.us/webinar/register/WN_naIvi4rbTvCpz0rDo9peCQ
https://us06web.zoom.us/webinar/register/WN_naIvi4rbTvCpz0rDo9peCQ
https://learningforward.org/leadership-team-institute/
https://learningforward.org/leadership-team-institute/

Online resources

Look for follow-up resources,
including a recording of this
webinar and slides:

« Read latest issue of
The Learning Professional

 Check out the
earning Forward bloqg

 Use the Action Guide for
Principals

« (Coaching Resources

www.learningforward.org

How to translate Standards for Professional
Learning into practice

LEARNING-
PROFESSIONAL

Evaluating
professional g
learning '

learningorward

THE PROFESSIONAL LEARNING ASSOCIATION

PRINCIPAL Featured Coaching Resources

Implementation Strategies

a
and Innovation Configuration Maps
for Standards for Professional Learning

igned for you to

, \ § d answers 10 your most pressing challenges, or
= Men S
)/ : g :
- / coaching articles Featured coaching tools
. 1 L&
LEARNING FORWARD o ity A * Wit ¢ Tes Notice
. -


https://learningforward.org/journal/evaluating-professional-learning/
https://learningforward.org/2024/02/08/how-to-translate-standards-for-professional-learning-into-practice/
https://lf.ps.membersuite.com/onlinestorefront/ViewMerchandiseDetails.aspx?contextID=cbc968d7-00ce-c85e-099b-0b44ab7c2a03&categoryID=&_ga=2.178804391.2032746525.1675108426-431392721.1632344872
https://lf.ps.membersuite.com/onlinestorefront/ViewMerchandiseDetails.aspx?contextID=cbc968d7-00ce-c85e-099b-0b44ab7c2a03&categoryID=&_ga=2.178804391.2032746525.1675108426-431392721.1632344872
https://learningforward.org/coaches/

Thank you!

nsoe

7) K ~3(::.’) 5 f (l)=_l:.ry_13 e




