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Participants will ...

Examine the research on how professional learning
leads to improvements in teacher practice and
student outcomes

Learn from district leaders about the ways they use and
collect evidence on the impact of professional learning

Access relevant resources from the panelists and from
Learning Forward
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Highlighting the evidence

Standards

The Research behind Standards for Professional Learning

Learning Learning Forward believes that professional learning investments of time and resources must be guided by
THE RESEARCH evidence of what works for educators and students. To that end, standards are informed by a range of

research as well as by input from educators.

This paper offers an overview of the research used in the revision of standards, references and additional
reading, and a snapshot of Learning Forward's future research agenda.

Evidence of how Standards for Professional Learning are
associated with improved teacher instruction and
student outcomes

The Center on Great Leaders and Teachers at the American Institutes for Research (AIR) conducted a
systematic literature review and meta-analysis to understand the relationships among Standards for
Professional Learning and teacher and student outcomes.

AIR researchers formally analyzed the available evidence from randomized field trials of teacher
professional learning programs that tied features of Standards of Professional Learning to teacher
instruction and student learning.




Highlighting the evidence
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Highlighting the evidence

ED Research shows that culturally responsive teaching has a positive impact
POWER % \ on student engagement and learning, especially for students “whose
H : experiences and cultures are traditionally excluded from mainstream
b T’TLE TN settings”. Professional learning at the system, school or individual level
y can expand beliefs and strengthen skills related to the teacher-student

relationship, instructional language and routines, classroom climate and
expectations, and assessments.

Ladson-Billings, G. (2014). Culturally relevant pedagoqgy 2.0: AKA the
Attending to remix. Harvard Educational Review, (84)1, 74—-84.

students’ and

educators’

) “... by academic success | refer to the intellectual growth that
backgrounds in students experience as a result of classroom instruction and
professional learning experiences. Cultural competence refers to the ability to

help students appreciate and celebrate their cultures of origin while
gaining knowledge of and fluency in at least one other culture.
better outcomes. Sociopolitical consciousness is the ability to take learning beyond

the confines of the classroom using school knowledge and skills to

Visit the website at poweredbytitleii.com identify, analyze, and solve real-world problems.”

learning leads to
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Highlighting the evidence
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I] Research shows a strong correlation between investing in effective
00lo principals and student achievement and teacher retention. New research

— @ sponsored by The Wallace Foundation reviewed of two decades of

T\ evidence including six quantitative, longitudinal studies involving 22,000
principals — found that principals have large positive effects on student
learning.
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Evidence standard

Professional learning results in equitable and excellent outcomes
for all students when educators create expectations and build
capacity for use of evidence, leverage evidence, data, and
research from multiple sources to plan educator learning, and
measure and report the impact of professional learning.

Educators turn to evidence at all stages of planning, monitoring, and
assessing professional learning. They use a combination of relevant data and
research findings as well as data from evaluations of their own system'’s
professional learning to make decisions about professional learning policies,
resources, plans, and goals. The use of data, evidence, and research is a
recursive process; their use informs decisions about planning professional
learning, and impact results inform the next planning decisions.

Educators understand that data are information points, while evidence is the
collection of data assembled to contribute to a better understanding of a
situation or inform a decision. Data can be quantitative (counts and
percentages), qualitative (interview responses and written artifacts),
formative, and summative. Educators use research about professional
learning, including evaluation studies, to better understand the components
of any professional learning and its potential impacts.

Learning Designs

M
/e,
/0,
n
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Current research — SIM PD

SIM PD is an innovative professional learning program for teachers to

1.

Learn questioning and discussion facilitation strategies that promote student
engagement and understanding of math concepts

Collaboratively practice the strategies with fellow teachers using a simulated
classroom where avatar students respond to teachers in real time

Receive support from a coach trained by AIR to lead the SIM PD activities
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Current research — Write to succeed

The Write to Succeed professional learning program
provides opportunities for Grades 4—8 teachers in
New Mexico to:

* Engage in collaborative professional learning on
evidence-based literacy practices to effectively
scaffold writing instruction—in any content area

* Foster all students’ writing skills with language and
cultural supports for English learner students of all
backgrounds across New Mexico

* Receive ongoing support from a coach and from their
colleagues to elevate their existing instructional units
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Rigorous research on improving instruction has been growing
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The overarching Theory of Action

Student
Achievement

Teacher
Instruction

Professional
Learning
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What is meta-analysis?

Meta-analysis involves statistical analysis using data combined
across multiple studies.

Outcome results using different measures across different
studies are first standardized into effect sizes so that they
can be analyzed together.

This allows us to build knowledge by analyzing results
over multiple studies, enabling a more comprehensive

understanding of research findings.
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Findings from an initial meta-analysis

I Professional learning was associated with large, positive
Impacts on instruction.

The study did not look at student achievement.
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Certain approaches may be particularly effective

= .

Individualized coaching

Active practice
Using data to inform instruction

More hours or weeks

Teachers having fewer or more years of experience
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We revisited the research in support of the Learning Forward

Standards for Professional Learning revision process

+ Refresh with the newest
research

+ Examine student achievement

* Examine evidence related to
the 2022 Standards

An overview of the research process, references,
and links to the AIR meta-analysis are available at
standards.learningforward.org.

18
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The association of standards — Aligned PL with instruction

and achievement

" PL with A
features Teacher
aligned to a Instruction
\ Standard Y
© PpLwith N
features Student
aligned to a Achievement
\ Standard g Py
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The analyses found positive, significant effects of PL on
instruction and student achievement

Average effects on student

Average effects on instruction .
achievement

0.73 standard deviations 0.09 standard deviations

Positive impacts of the professional learning, on average
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A mediation meta-analysis showed support for the overarching

Theory of Action

Student
Achievement

Teacher
Instruction

Professional
Learning
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The 2022 standards have significant, positive associations with

teacher instruction and student achievement

+ Large, positive impacts on instruction

-

Modest but meaningful positive impacts on student
achievement

Careful interpretation for promising — but only early —
evidence in support of standards with less research available
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What is the APS Strategic Equity
Framework?

The APS Strategic Equity Framework outlines our path
toward transformational change and serves as a
foundation for our understanding and building out
change ideas.

The APS Strategic Equity Framework is a source of
guidance, tools, evidence-based ideas, and resources for
APS staff, partners, and community members addressing
complex equity issues.

The APS Strategic Equity Framework was shaped using
data and feedback from, teachers, staff, students,
administrators, families, and partners who generously
contributed insights and perspectives during our Equity
Audits, Equity TEAs, Equity Design Team Convenings, efc.
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EQUITY AUDIT

An Equity Audit allows the district the opportunity to diagnose
the current state of equity and to identify strategies and next
steps for addressing root causes and making improvements.

Governance

Equity Guided
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OTIS Equity Indexes

The Equity Index Tools track specific measures that impact students’
and are meant to support organizational decision-making
and resource allocation. Each index has a distinct purpose and tracks specific data.

» O-The deployed for
and better aligns the capital investments made by
cross-sector organizations working to advance equity in our neighborhoods.

» T- The focuses on the inputs from our
that have been shown to have a on student outcomes.
> |- The focuses on the inputs from our
that have have been shown to have an on student
outcomes.
» S-The quantifies the degree of educational equity within Atlanta

Public Schools, as defined by our

25



Districtwide Equity Survey Powered by [{PANORAMA

a\ EDUCATION

Who? Amplify voices of APS students, teachers/
school staff, and families.

Why?  Provide a districtwide survey opportunity to
share perspectives that will inform our efforts
to advance equity.

How will the data be used?

e Inform our culturally and linguistically responsive professional learning
plans, goal development, and student supports plans;

e Provide meaningful school-level data tools to guide our budget
development and decision-making on how we allocate resources to
advance equity; and

e Measure progress on the district’s strategic priorities: ABOE
goals/guardrails, Profile of a Graduate, and equity commitments.
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Principal Development - Our Why

"According to research, school leadership is second only to teaching
among school-related factors in its impact on student learning.
Moreover, principals strongly shape the conditions for high-quality
teaching and are the prime factor in determining whether teachers stay
IN high-needs schools. High-quality principals, therefore, are vital to the
effectiveness of our nation’s public schools, especially those serving
the children with the fewest advantages in life’

Wallace Foundation, 2021, How Principals Affect Students and Schools
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Student-Centered Leadership Framework

Instructional Leadership: /s the intentional and strategic efforts to improve achievement outcomes.
They help define and promote high expectations, they attack teacher isolation and create professional
learning pathways that facilitate improved teacher efficacy, emphasize research-based instructional
practices, high expectations for students, and rigorous assessment expectation.

Communication: Effective school leaders narrow school success for all students by defining and
explaining specific teacher contributions, expectations, and holding teachers accountable.

Culture: Ensure that their schools allow both adults and children to put learning at the center of their
daily activities. School is a healthy and safe learning environment characterized by foundations such as
inclusivity, orderliness, "supportive, responsive” attitude toward the children and a sense by teachers that

they are part of a community of professionals focused on good instruction.

Management/Organizing: Hold everyone accountable to contribute to student achievement, organize
and articulate the expectations, and contributions of all staff members. Are strategic in schedule design
to ensure that every students has access to the instructional and intervention resources necessary for
success. Are relentless in their practice of equity to ensure access and success for all students.
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Student-Centered Leadership Labs

Strong principal leadership is the catalyst for advancing student learning. We want to build
campus leaders through creativity and innovative problem-solving. We believe enhancing our
system of learning leaders enhance our focus on student achievement. Our APS Leadership
Labs combine school leadership development with community and district engagement, and
emphasis on the six principles of improvement science:

1. Make the work problem specific

2. Variation

3. See the system and the outcomes it produces
4. Measure and monitor

5. Anchor the work in inquiry

6. Network and share

Campus principals meet four times over the second semester. Practicing school leaders will
review current practices, reflect on decisions, and share expertise:

 Leadership labs

* Three-week coaching cycles

 Leadership Sprints

» Learning Walks

29



Discussion
and
Questions

www.learningforward.org
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Let us hear from you

Please fill out our

post-webinar
survey

https://www.surveymonkey.com/r/R2LN3VW
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Mark your calendars

Webinars:

Thursday, March 9
3-4 pm ET

Defining and Growing
your Leadership Style
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www.learningforward.org

o8 March 15

Thursday, March 16
3-4 pm ET

Focus on Equity

Learning Forward Academy
Class of 2025 Applications due
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Online resources

Look for follow-up resources, p'ﬁ%fé%'%“ﬁ ! emtore maie ol e dlerence o anew teacher
iIncluding a recording of this wesamcramimrs

' ' : Tacklin &
webinar and slides: Lol 5

WHAT DO EDUCATORS
NEED TO STAY?

« Read latest issue of
The Learning Professional

ACTION

. Check out the | GUIDE

for the

Learning Forward blog N

Implementation Strategies

ation $
and Innovation Configuration Maps

* Use the Action Guide for
Principals

www.learningforward.org
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More resources

Use the
Powered

by Title Il
website to

raise awareness
in your own
community

and to develop
your personal
advocacy plan.

A website designed to provide:

* Background facts and data on Title Il
* Tools to support your advocacy
* The latest news on Title Il

* Research on the effectiveness of
professional learning

poweredbytitlelil.com
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