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Mentor Teacher Training 

Mentor Training Course Goals 

Mentors will: 

● Build strong relationships with mentees. 
● Diagnose and prioritize mentee’s strengths and areas for growth. 
● Design and implement a coaching support plan to develop mentee knowledge and skills. 
● Assess and deepen mentor content knowledge and content-specific pedagogy. 

Module 3 Outcomes: 

● Know the three fundamental elements of effective classroom management for inclusion 
as defined within the Mentoring Assessments. 

● Explain how and why these factors contribute to successful instructional outcomes. 
● Articulate how the assessment criteria for management align with the Louisiana Teacher 

Preparation Competencies. 
● Use the SMART Goal framework to create goals for and with mentees. 
● Engage in one-on-one debriefs with mentees.  

 
Module 3 Agenda: 8:30 a.m. – 4 p.m. 

● Welcome/Norms/Overview 
● Mentoring for Classroom Management 
● Lunch 
● Review of Conduct Observations & Analyze Observation Data 
● Set Goals 
● One-on-One Debriefs 
● Connection to Assessments 
● Closure 

Mutual Commitments: 

Make the learning meaningful 

Engage mentally and physically 

Notice opportunities to support the learning of others 

Take responsibility of own learning 

Own the outcomes 

Respect the learning environment including use of technology 
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3 Fundamental Elements of Effective Classroom Management 

● Building relationships with diverse student populations 

● Establishing clear expectations and procedures 

● Consistently reinforcing expectations and procedures 

 

What are the things you do to build strong relationships with all of your students? 
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     Life in a Crowded Place 
 

Life in classrooms is an intense social experience. For six 
hours a day, week after week, month after month, one 
teacher and anywhere from 2 to 34 students (sometimes 
more) live together in a space the size of a large living 
room. The older the students, the larger the furniture, the 
tighter the space. At best, it is elbow-to-elbow living. 
Sometimes learning about reading, social studies, and math 
is pushed to the side because the complex problems of 
living together cannot be worked out. The most important 
discovery I have ever made about teaching: 
 

When community exists, learning is strengthened. Community in itself is more important 
than any method or technique. 

--Ralph Peterson 

Coaching a Positive Classroom Climate 

• In what ways do you help students feel welcomed in your class? 
• How do you create classroom climate that encourages mutual respect? 
• How do you guarantee that your students feel physically and emotionally safe? 
• In what ways do you acknowledge and celebrate each student’s growth? 
• How do you provide scaffolding for success? 
• In what ways do you utilize the ideas that “fair is not equal, fair is getting what you 

need?” 
• How do you collaborate with your students for mutual growth and success? 
• What techniques do you utilize for positive grouping interactions? 
• What procedures do you have in place to allow students to have a “respectful way out” 

of a grouping situation? 
• How do you plan for and use flexible grouping? 
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Students’ misbehavior is directly 
related to the degree to which they 
believe the academic content and 
the manner in which it is presented 
treats them with respect and 
engages their need for 
competence. It’s a relationship that 
goes hand and hand. Marzano, Marzano, & 
Pickering 

 
 

Classroom Management Quiz 
 

Create a picture in your mind of your rules and procedures, and how you respond when 
students fail to follow the reasonable rules and procedures you have worked with them to 
develop, learn, and practice. While it is subjective, score your rules and procedures on the 
following criteria with “5” being outstanding and “1” being low. 

 

_______ Clear (If you interviewed ten students they would be able to describe the 
system very much the way you described it.) 

 
_______ Sequential (Rather than an immediately harsh or disruptive response, 

you use a series of responses that gradually increase the consequences.) 
 
_______ Dignifying (The responses enhance or maintain students’ sense of dignity 

or self-esteem.) 
 
_______ Educational (The responses in your system provide cues that help the  

students focus on positive behaviors or learn alternative behaviors.) 
 

_______ Environmental Analysis (When a problem occurs you ask the question, 
What classroom factors might be eliciting this behavior and what might I 
change to decrease the likelihood this behavior will occur?) 
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Recommended Areas for Classroom Rules and Procedures: 
Do students understand what is expected of them? 

General expectations for behavior 
What are your expectations for: 
• Respect of other students and classroom environment 
• Language and behavior 

Examples: 
• Treat property of others as if it belonged to you; think about 

how you would feel. 
• Listen to others before speaking; think before you speak. 
• Keep your hands to yourself; think before you act. 

 

Beginning and ending the school day or class 
• Begin the school day/class with: 

• Specific social activities (e.g., acknowledge 
birthdays, important events in students’ lives. 

• The Pledge of Allegiance. 
• Doing administrative activities (e.g., taking 

attendance, collecting lunch money). 
• End the school day/class by: 

• Cleaning the room and individual space. 
• Putting away materials, resources, equipment, etc. 

 

Transitions and interruptions 
How will you address the following areas? 
• Leaving the room 
• Returning to the room 
• Use of the bathroom 
• Use of the library and resource room 
• Use of the cafeteria 
• Use of the playground 
• Fire and disaster drills 
• Classroom helpers 

 

Materials and equipment 
How will you address the following areas? 
• Distributing materials 
• Collecting materials 
• Storage of common materials 
• The teacher’s desk and storage areas 
• Students’ desks and storage areas 
• The use of the drinking fountain, sink, and pencil sharpener 
• Use of technology (cell phones, tablets, etc.) 

 

Group work 
How will you address the following areas? 
• Movement in and out of the group 
• Expected behaviors of students in the group 
• Expected behaviors of students not in the group 
• Group communication with the teacher? 
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Independent work and teacher-led activities 
What are your expectations for the following? 
• Student attention during presentations 
• Student participation 
• Talking among students 
• Obtaining help 
• Out-of-seat behavior 
• Behavior when work has been completed 

 

Paperwork 
What are your expectations for the following? 
• Turning in work (put in specific location, online posting, etc.) 
• Turning in make-up work if they were absent (give to 

teacher, put in folder, communicating that it has been 
completed, etc.) 

• Distributing materials (first person in row, a group member 
gets them for all group members, students pick up as they 
enter the room)? 

• Accepting and grading late work (no penalty, minus points, 
turn in by end of day/week, use recess to finish)? 

 

Source: Classroom Management That Works: Research-Based Strategies for Every Teacher, by Robert Marzano 
with Jana S. Marzano and Debra J. Pickering, Association for Supervision and Curriculum Development, 2003 
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Reinforcing, Reminding, and Redirecting 

 
I. Reinforcing Language - seeing and naming what the students are doing well, highlighting 

students’ skills, positive efforts and attitudes, and quality work so that they know what to 
stand on as they reach for the next higher rung in their learning.  
 

A. Name concrete and specific behaviors 
1. Instead of: “Your spelling shows progress.” 
2. Try: 

 
 
 

B. De-emphasize your personal approval 
1. Instead of: “I’m so please with the way you added key details to your main point.” 
2. Try: 

 
 
 

C. Find positives to reinforce in all students 
1. Instead of: “Using reinforcing language with only the students who do proficient 

work, are the first to get organized, or are otherwise the “best.” 
2. Try: 

 
 
 

II. Reminding Language - using reminding language before students start a possibly 
challenging task, or right when they start to make a mistake, teachers help students stay 
on task, organized, responsible, and safe. Reminders are most effective when both the 
student and teacher feel calm. 
 

A. Prompt children to remember for themselves 
1. Instead of: “Sit alone or next to someone you won’t be tempted to talk to…” 
2. Try: 

 
 
 

B. Be brief 
1. Instead of: “I’m hearing people starting to sound disrespectful when they disagree. 

Everyone, remember to say ‘I hear your point, but I have a different idea’ or ask a 
clarifying question…” 

2. Try: 
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C. Watch for follow-through 
1. Instead of: Giving a reminder and then turning away immediately to tend to 

something else. 
2. Try: 

 
 
 

III. Redirecting Language - skillfully used, redirecting language lets teachers provide wise 
external control to keep children safe and productive when their self-control is failing 
them. 
 

A. Be direct and specific 
1. Instead of: “Casey, you need to work harder.” 
2. Try: 

 
 
 

B. Say what to do 
1. Instead of: “Class, stop wasting everyone’s time.” 
2. Try: 

 
 
 

C. State the redirection as a statement 
1. Instead of: “Anna, could you refocus on your math?” 
2. Try: 

 
 
 
Adapted from: Gersten, Seema. “Reinforcing, Reminding, and Redirecting.” Responsive 
Classroom, 15 July 2016, www.responsiveclassroom.org/reinforcing-reminding-and-redirecting/ 
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Three Goals of Misbehavior 
 

Attention: the need to be recognized, acknowledged, or appreciated 
Interventions: 

● Ignore the behavior. 
● Make eye contact 
● Stand close by. 
● Mention the student’s name while teaching. 
● Send a non-verbal signal. 
● Give written notice. 
● Give an I-message. 
● Make a lesson out of the behavior. 
● Do the unexpected. 
● Ask a favor. 
● Change the activity. 
● Notice the appropriate behavior. 
● Move the student. 

 

Avoidance of failure: the need to deflect from the work or task in hopes of finding a way to 
make a situation easier and to avoid errors, mistakes, or undue challenges 

Interventions: 

● Modify instructional methods. 
● Make mistakes okay. 
● Build confidence.  
● Build community. 
● Focus on past success. 
● Make learning tangible. 
● Recognize student achievement. 

 

Power or revenge: the need to be have influence and to maintain status or gain status 
Interventions: 

● Acknowledge student’s power. 
● Remove the audience. 
● Table the matter. 
● Make a date. 
● Agree with the student. 
● Change the subject. 
● Time-out in the classroom. 
● Time-out in another place. 
● Consequences: Related, Reasonable, Respectful. 
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Methods for Addressing Discipline Problems 

Physical classroom arrangement 
 
 
 
 
 
 
 
Teacher actions (movement, conversation, responses, etc.) 
 
 
 
 
 
 
 
Task adjustment 
 
 
 
 
 
 
 
Teaching strategy adjustments 
 
 
 
 
 
 
 
Create positive behavior system 
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Positive Behavior Plan 

Elements/ 
Expectations 

Consequences for 
appropriate and 

inappropriate 
behavior 

How is feedback 
given? 

Sequence of steps 
the teacher 

consistently applies 

Respect classroom 
property:  
Use materials as they 
are supposed to be 
used 
Clean up and put 
away materials when 
finished 
 
 
 

 

+: Reinforcement 
+: Earn privilege 
back with materials 
that have been taken 
away 
+: Choose special 
materials for 
classroom from art 
room 
-: Redirection 
-: Loss of privilege 
with material used 
improperly 
-: 15 minutes of 
helping Mr. Jenkins 
clean the classroom 
after school 
 

Checkmarks on 
behavior chart taped 
to student’s desk 

 
Private verbal cues 
 

Step #1: Teach 
expectations - what 
does it mean to 
respect classroom 
property? 
 
Step #2: Reinforce 
expectations before 
every time classroom 
materials are being 
used 
 
Step #3: Remind and 
narrate expectations 
while materials are 
being used 
 
Step #4: Note 
student behavior on 
behavior chart  
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Process for Handling Behavior Challenges 
 

What is the CHALLENGE or PROBLEM that I am having? 
 
 

 
 

What are my ALTERNATIVES? 

 

 

Which alternative will BEST FIT this situation? 

 
 

 

STEPS to implement strategy 
 
 

 
 

 
 

Implement and Assess Effectiveness 

  

 

 

 

 

 

 

2. What resources do I need? 
 
 
 
 
 
 

  

What resources do I have? 
 
 
 
 
 
 

 

 



                                                                                                              

23 
                                Louisiana DOE Mentor Teacher Training, Module 3 

 

Key Takeaway: 
Classroom management styles may vary from teacher to teacher, but three 

fundamental components must be present for effective management 

 
 

The Mentoring Cycle 
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Classroom Observation Tool 

Focus of Observation: 
 
 
 
 
 

“Look-Fors” 
What does strong teaching 
for the focus area look like?  
(observer completes prior to 

observation) 

Teacher Behaviors Student Behaviors 
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Classroom Observation Tool 

Focus of Observation: 
 
 
 
 
 

“Look-Fors” 
What does strong teaching 
for the focus area look like?  
(observer completes prior to 

observation) 

Teacher Behaviors Student Behaviors 
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Classroom Observation Tool 

Focus of Observation: 
 
 
 
 
 

“Look-Fors” 
What does strong teaching 
for the focus area look like?  
(observer completes prior to 

observation) 

Teacher Behaviors Student Behaviors 
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Classroom Management Look-Fors 
 

● Strong teacher-student relationships 
○ Welcoming classroom culture/community 
○ Mutual respect between students and student & teacher 
○ Students feel safe to take risks 
○ Engages students and adjusts instruction based on interests, experiences, and 

differences  
● Established expectations and procedures 

○ Classroom rules established and visible 
○ Smooth transitions 
○ Procedures in place for various tasks such as when a student has a question, 

distributing materials, restroom break, engaging students in collaboration/group 
work 

○ Checks for understanding 
● Reinforcement of expectations and procedures 

○ Reminding, redirecting, and reinforcing language used 
○ Behavior management system in place & consistently used to respond to 

misbehavior 
 
 

Key Takeaway: 
Conducting observations in classrooms allows the mentor to collect non-

judgemental data on student and teacher actions. 

 
Module 3 Afternoon Outcomes: 

• Use the SMART goal framework to create goals for and with mentee.   
• Engage in one-on-one debriefs with mentee. 
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Analyze Observation Data 

Strengths: 
What was effective about the 
lesson in regards to the focus 
area? 
In which “look fors” did the 
observee excel? 
What specific actions did the 
observee take that enabled them 
to be successful in the focus 
area? 
What specifically were the 
students able to do as a result of 
those actions? 

Areas for Growth:  
What was ineffective about the 
lesson in regards to the focus area? 
Which “look fors” is the observee 
trying and on the verge of doing? 
Which “look fors” is the observee 
ready to try next? 
Where are there areas of missed 
opportunity? 

Prioritize One Area for Growth:  
In your opinion, which area for 
growth could have the biggest 
impact on the observee and their 
students?  
What might you recommend the 
observee change or modify in their 
focus area based on your 
observation? 
What big takeaway do you hope 
the observee gains as a result of the 
debrief conversation? 

1. 
 
 
 
 

1. 
 
 
 
 
 
 
 
 

 

2.  
 
 
 

2. 
 
 
 
 
 
 
 

3.  3. 
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Key Takeaway: 
Analyzing observation data helps the mentor identify areas of strength and the 

greatest area for growth so they can prepare to support their mentee in 
growing their practice. 

 
Set Goals: 3 Key Components 

● Review upcoming instruction 
 

 
● Align priorities 

 
 

● Draft SMART goals 
 

SMART Goal Framework 
 

Specific: Clearly defined and detailed 
Measurable: Easy to tell if the goal was accomplished 
Attainable: Something you can accomplish through hard work 
Relevant: Aligned with your other goals 
Time-based: Linked to a time frame (short term - under 4 weeks - are best) 

 
 

Sample SMART Goal 
 
I will teach and reinforce one procedure (A) for each of the materials and routines 

we use in math class (S, R) so that in three weeks (T) an observer can clearly 
identify a procedure in place for at least 4 identified areas of need. (M) 

 
 

Key Takeaway: 
The SMART goal framework can be used to create useful and actionable goals. 
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Draft SMART Goals 
 

1. Discuss: What about the upcoming instruction would inform your SMART goals? 
 
 
 
 
 
 
 

2. Discuss: Where might the priority area of growth and the upcoming instruction align? 
 
 
 
 
 
 
 

3. Draft 2 SMART goals: 

SMART Goal 1: 
 
 
 
 
 
 
 
 

 

SMART Goal 2: 
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One-on-One Debriefs: 3 Key Components 

● Plan for debrief 
 

 
● Engage in debrief 

 
 

● Practice difficult conversations 
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Plan to Engage in One-on-One Debrief 
Suggested Guiding Questions for Discussion  Planning Notes (observer 

completes prior to debrief) 
Debrief Meeting Notes 

Primary Questions 
Your focus area was ___.  How do you think 
the lesson went with [your focus area]? 

  

What are you noticing about [your focus 
area]? 
 

  

What is important to you about [action 
observee took in focus area]? 
 

  

Feedback Questions 
You said your instructional goal for your 
students was [goal].  How well do you feel 
they accomplished it?   

  

What is the student work/data showing 
about their progress to this goal? 
 

  

In what ways did the lesson go as you had 
planned?  
 

  

In what ways did things happen that you did 
not expect? 
 

  

What other ways are there to try [action 
observee took in focus area]? 
 

  

Feedback on Prioritized Area of Growth 
You ________________________________ 
and the impact of that is _______________.  
I suggest you ________________________. 

  

Closing Questions 
What can you change before you try this 
again? 
 

  

What can you learn before you try this 
again?  How might you approach learning it? 

  

Are there ways you think I can be helpful to 
you with your learning? 
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Sample One-on-One Debrief Planning Notes 
Suggested Guiding Questions for Discussion  Planning Notes (observer 

completes prior to debrief) 
Debrief Meeting Notes 

Primary Questions 
Your focus area was classroom 
management.  How do you think the 
lesson went with that? 

-clearly not many, if any, 
procedures established 
for things having to do 
with materials i.e. passing 
out papers, sharpening a 
pencil, missing paper, 
etc.  
 

 

What are you noticing about classroom 
procedures in your classroom?  
 

-not many established or 
at least not being 
followed by students 
-no procedure for when 
students need to ask a 
question, sharpen a 
pencil, go to the 
bathroom, pass out 
pencils, etc. 

 

Feedback Questions 
In what ways did the lesson go as you 
had planned?  
 

-many of the students 
were trying to participate 
(although she only called 
on one student the whole 
time) 
-most students go started 
working when directed to 

 

In what ways did things happen that 
you did not expect? 
 

-have everything ready & 
prepared ahead of time 
(materials) 
-students shouting out, 
throwing things, etc. - I 
would hope. 

 

What other ways are there to try 
establishing clear expectations & 
procedures in your classroom to help 
everything run more smoothly?  

-establishing a 
procedure/routine for 
each need, direct 
teaching it to students, 
and practicing it with 
students repeatedly  
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Feedback on Prioritized Area of Growth 
You were reviewing problem solving 
with your students during the lesson 
and the impact of that was not as high 
as it could have been due to a lack of 
established procedures. I suggest we 
focus our work together on teaching 
and reinforcing one procedure for 
each of the materials you use in math 
class. 

  

Closing Questions 
Are there ways you think I can be 
helpful to you with your learning? 

-happy to brainstorm and 
plan the ideas for each 
necessary procedure 
-I could model direct 
teaching a few 
procedures to students 
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Sample One-on-One Debrief Conversation 
 

Mentor: I’m glad this time worked for us to sit down and meet! I really 
appreciated you welcoming me into your classroom yesterday to see you in action 
with your students. We’re going to take some time to reflect on the observation.  
We should leave today having a set a goal that we will work on together over the 
next several weeks. So our focus area for the observation was classroom 
management. Thinking about that focus, how do you think the lesson went? 

Mentee: So everyone got to work on the math like I wanted them to, and it didn’t 
take that long for them to get started, but I didn’t have enough papers for 
everyone. 

Mentor: Yep, I also observed that most students got to work on their assignment 
when you told them too - and I do want to talk about how they got to that point 
and what you thought about that. Let’s think a little bit about your classroom 
procedures. What are you noticing about classroom procedures in your 
classroom?  

Mentee: Hmm… I’m not sure what you mean by procedures. 

Mentor: When I say classroom procedures I mean the expectations you’ve taught 
your students when it comes to doing things in your classroom...like how to hand 
out papers, how to ask a question or to use the bathroom, when and how to 
sharpen pencils, how to line up, how to transition between activities...et cetera. 

Mentee: Mm-hmm… 

Mentor: So when you think about procedures, in what ways did the lesson go as 
you had planned? 

Mentee: Well, since the kids are in 5th, I really expected that they’d come to me 
knowing how to do those kinds of things.  And so I had the student hand out those 
papers and she did it...but I didn’t really think about planning for procedures when 
I was planning the lesson. So I’m not sure.  One thing that has been driving me 
crazy though is that kids get up and sharpen pencils and go to the bathroom when 
I’m teaching. That’s definitely not something I expected to happen. 
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Mentor: So it sounds like you weren’t expecting that your students wouldn’t know 
that they shouldn’t do things like sharpen pencils or leave to use the bathroom 
while you’re teaching. Anything else occur that you didn’t expect? 

Mentee: Yeah. When they talk when I’m talking or shout out and throw things I 
don’t really know what to do.  I was embarrassed that you saw that. I was hoping 
that having you in the room would help. 

Mentor: Don’t be embarrassed! I promise you my first year of teaching was so 
similar! And this is definitely something we can work on together. No matter the 
age of the students, it’s important to clearly teach and reinforce the procedures 
for your classroom.  Every classroom and adult is different and kids will figure out 
pretty quickly what they can get away with in each place.  You can’t rely on them 
just doing what they learned last year or in another class. 

Mentee: I never really thought about that before, but it makes sense now that you 
say it. What else did you see them do? 

Mentor: One more thing that I noticed about the student passing out the papers 
that you might not have been able to see…she didn’t have a set, efficient way of 
doing getting the papers out to her classmates. She kind of bounced around as she 
pleased, chatting with her friends as she did it. So, based on your noticings and my 
observations, I suggest we focus on teaching and reinforcing one procedure for 
each of the materials and routines you use in math class.  

Mentee: Do you really think that will help? 

Mentor: Yes. You were reviewing problem solving with your students during the 
lesson and the impact of that was not as high as it could have been due to a lack 
of established procedures. 

Mentee: Yeah. When I looked at their papers, I was disappointed in their work.  I 
guess it won’t hurt to try tightening up my procedures. To be honest, I don’t really 
know how to get started though. 

Mentor: What we’ll do is establish a procedure/routine for each need, directly 
teach it to the students, and practice it with the students repeatedly. I am happy 
to brainstorm and plan the ideas for each necessary procedure and I could model 
direct teaching a few procedures to students. 
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One-on-One Debrief Takeaways 

• What were your three biggest learnings about one-on-one debriefs? 

• What are your two biggest concerns about one-on-one debriefs? 

• What is your next action for one-on-one debriefs? 

 

Key Takeaway: 
One-on-one debriefs are a structure for mentees and mentors to consolidate 

their learning and plan their next steps. 

 

EXIT CARD 
 

1. Before I thought … and now I think…  
 
2. The most useful thing from today for my own teaching is…  

  
3. The most important thing from today for me to remember about working 

with my mentee is… 
 
 

 

Please take the Module 3 Survey at https://tinyurl.com/MTday3survey 

 




