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Our	
  Agenda
l Framing	
  Questions

l Qualities	
  of	
  Differentiation	
  and	
  Flipping

l Classroom	
  Community	
  

l Formative	
  Assessment

l Differentiation	
  Based	
  on	
  Readiness

l Differentiation	
  Based	
  on	
  Interest

l Putting	
  it	
  All	
  Together:	
  The	
  FLP	
  Template



As	
  you	
  watch	
  the	
  video

lFollow	
  the	
  directions	
  on	
  the	
  screen

lBe	
  sure	
  to	
  concentrate!



After	
  you	
  watch
Think	
  for	
  a	
  minute:

lWhat	
  is	
  the	
  take-­‐away	
  from	
  the	
  this	
  video?

lWhat	
  can	
  it	
  reveal	
  to	
  us	
  about	
  the	
  problems	
  
and	
  possibilities	
  of	
  a	
  flipped	
  classroom



What	
  is	
  the	
  Take-­‐Away	
  Idea	
  from	
  this	
  Video?
lWe	
  can	
  increase	
  student	
  attention	
  to	
  learning	
  goals	
  

while	
  viewing	
  content	
  at	
  home	
  if	
  we	
  “cue”	
  and	
  prompt	
  
our	
  students	
  properly.	
  

HOWEVER

lWe	
  cannot	
  assume	
  that	
  our	
  students	
  will	
  master	
  those	
  
learning	
  goals;	
  rather,	
  we	
  must	
  be	
  active	
  – and	
  
proactive	
  – in	
  how	
  we	
  monitor	
  student	
  learning.	
  



Pushing	
  Pause	
  is	
  No	
  Longer	
  Enough	
  
l The	
  Flipped	
  Learning	
  Network	
  has	
  articulated	
  11	
  indicators	
  which	
  

educators	
  can	
  use	
  to	
  self-­‐assess	
   their	
  flipped	
  learning	
  efforts	
  or	
  
progress.	
  These	
  indicators	
  include	
  markers	
  such	
  as:	
  
l I	
  provide	
  students	
  with	
  different	
  ways	
  to	
  learn	
  content	
  and	
  

demonstrate	
  mastery
l I	
  prioritize	
  concepts	
  used	
  in	
  direct	
  instruction	
  for	
  learners	
  to	
  access	
  

on	
  their	
  own
l I	
  conduct	
  ongoing	
  formative	
  assessments	
  during	
  class	
  time	
  through	
  

observation	
  and	
  by	
  recording	
  data	
  to	
  inform	
  future	
  instruction	
  
(Yarbro,	
  Arfstrom,	
  McKnight,	
  &	
  McKnight,	
  2014).



Our	
  Guiding	
  Principle
lMany	
  of	
  the	
  tools	
  referenced	
  today	
  can	
  help	
  facilitate	
  

differentiation	
  both	
  at	
  home	
  and	
  at	
  school.

l If	
  we	
  are	
  truly	
  embracing	
  the	
  full	
  potential	
  of	
  the	
  
Flipped	
  classroom,	
  we	
  must	
  consider	
  methods	
  to	
  
differentiate	
  for	
  students	
  both	
  at	
  home	
  and	
  at	
  school.



The	
  
Differentiated	
  

Flipped	
  
Classroom

Technology	
  
as	
  a	
  TOOL	
  

to	
  
promote…

Classroom	
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Active	
  
Processing

Formative	
  
Assessment

Proactive	
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Flipped	
  Resources:	
  Creation	
  Tools
Computer-­‐Based

l www.screencast-­‐o-­‐matic.com
l Screencastify (Google	
  Chrome)

Publishing	
  Tools
l www.youtube.com
l www.teachertube.com

Apps
l www.knowmia.com
l www.showme.com
l Periscope

l Swivl
Fav	
  du	
  jour



Ready-­‐Made	
  and	
  Personalized	
  Videos
Ready-­‐Made

These	
  videos	
  are	
  ready	
  for	
  you	
  to	
  provide	
  
to	
  your	
   students	
  simply	
  by	
  sharing	
  the	
  
links	
  (or	
  downloaded	
   if	
  internet	
  access	
  is	
  
a	
  problem).

l www.khanacademy.com

l www.teachertube.com

l www.youtube/edu

l iTunesU

l www.Learnzillion.com

Personalization
However,	
  it	
  is	
  important	
  that	
  ready-­‐made	
  
videos	
  selected	
  for	
  flipping	
  align	
  with	
  
your	
  desired	
  learning	
  outcomes.

One	
  way	
  to	
  better	
  align	
  videos	
  is	
  through	
  
content	
  personalization,	
  adding	
  images,	
  
text,	
  and	
  questions	
   into	
  the	
  videos.

l www.educreations.com

l www.zaption.com

l Ed.ted.com
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Log	
  for	
  Student	
  Blog-­‐Post	
  Interactions

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  
flipped	
  classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.22



Promoting	
  Classroom	
  Community	
  and	
  a	
  
Growth	
  Mindset
l Teachers	
  must	
  empathize	
  with	
  their	
  students	
  and	
  make	
  every	
  effort	
  to	
  develop	
  

caring	
  relationships—teacher-­‐to-­‐student	
  and	
  student-­‐to-­‐student—within	
  the	
  
classroom	
  (Sousa	
  &	
  Tomlinson,	
  2011).

l Teachers	
  should	
  seek	
  to	
  foster	
  positive	
  interactions	
  with	
  students	
  and	
  between	
  
students,	
  thus	
  raising	
  the	
  frontal	
  lobe’s	
  ability	
  to	
  support	
  memory	
  (Sousa	
  &	
  
Tomlinson,	
  2011).	
  

l A	
  finding	
  from	
  the	
  2012	
  Program	
  for	
  International	
  Student	
  Assessment	
  (PISA)	
  
cites	
  evidence	
  to	
  support	
  the	
  value	
  of	
  self-­‐efficacy	
  (growth	
  mindset):	
  “Practice	
  
and	
  hard	
  work	
  go	
  a	
  long	
  way	
  towards	
  developing	
  each	
  student’s	
  potential,	
  but	
  
students	
  can	
  only	
  achieve	
  at	
  the	
  highest	
  levels	
  when	
  they	
  believe	
  that	
  they	
  are	
  
in	
  control	
  of	
  their	
  success	
  and	
  that	
  they	
  are	
  capable	
  of	
  achieving	
  at	
  high	
  levels”	
  
(Organisation for	
  Economic	
  Co-­‐operation	
  and	
  Development	
  2012,	
  p.	
  21).	
  

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.



Promoting	
  Classroom	
  Community	
  and	
  a	
  
Growth	
  Mindset
l Teachers	
  must	
  empathize	
  with	
  their	
  students	
  and	
  make	
  every	
  effort	
  to	
  develop	
  

caring	
  relationships—teacher-­‐to-­‐student	
  and	
  student-­‐to-­‐student—within	
  the	
  
classroom	
  (Sousa	
  &	
  Tomlinson,	
  2011).

l Teachers	
  should	
  seek	
  to	
  foster	
  positive	
  interactions	
  with	
  students	
  and	
  between	
  
students,	
  thus	
  raising	
  the	
  frontal	
  lobe’s	
  ability	
  to	
  support	
  memory	
  (Sousa	
  &	
  
Tomlinson,	
  2011).	
  

l A	
  finding	
  from	
  the	
  2012	
  Program	
  for	
  International	
  Student	
  Assessment	
  (PISA)	
  
cites	
  evidence	
  to	
  support	
  the	
  value	
  of	
  self-­‐efficacy	
  (growth	
  mindset):	
  “Practice	
  
and	
  hard	
  work	
  go	
  a	
  long	
  way	
  towards	
  developing	
  each	
  student’s	
  potential,	
  but	
  
students	
  can	
  only	
  achieve	
  at	
  the	
  highest	
  levels	
  when	
  they	
  believe	
  that	
  they	
  are	
  
in	
  control	
  of	
  their	
  success	
  and	
  that	
  they	
  are	
  capable	
  of	
  achieving	
  at	
  high	
  levels”	
  
(Organisation for	
  Economic	
  Co-­‐operation	
  and	
  Development	
  2012,	
  p.	
  21).	
  

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.



Promoting	
  Classroom	
  Community	
  and	
  a	
  
Growth	
  Mindset

Famous	
  Failures	
  Video:	
  	
  https://www.youtube.com/watch?v=dT4Fu-­‐XDygw

After	
  watching,	
  teachers	
  can	
  ask	
  students	
  to	
  consider:
“…a	
  time	
  when	
  you	
  failed	
  at	
  something	
  initially,	
  but	
  then	
  with	
  effort	
  became	
  
more	
  successful.	
   If	
  you	
  can’t	
  think	
  of	
  a	
  time,	
  picture	
  something	
  that	
  you	
  are	
  
struggling	
  with	
  now.	
  What	
  steps	
  might	
  you	
  need	
  to	
  take	
  to	
  become	
  more	
  
successful?”

Follow	
  up	
  Task
Students	
  work	
  individually	
  or	
  in	
  small	
  groups	
  to	
  create	
  their	
  own	
  “famous	
  failures”	
  
videos	
  filled	
  with	
  personal	
  examples.





From	
  the	
  Co-­‐Taught	
  Classroom	
  of	
  Michael	
  O’Malley	
  – Fairfax	
  County	
  Public	
  Schools



Classroom	
  Community
l Google	
  Forms	
  are	
  an	
  excellent	
  way	
  to	
  communicate	
  with	
  your	
  students	
  

l Google	
  Forms	
  differ	
   from	
  Google	
  Docs	
  in	
  that	
  they	
  offer	
  a	
  confidential	
  way	
  
to	
  share	
  information.

l Google	
  forms	
  are	
  created	
  as	
  and	
  function	
  much	
  like	
  an	
  online	
  survey.

l As	
  you	
  watch	
  the	
  following	
  clip,	
  think	
  about	
  
l The	
  pros	
  and	
  cons	
  of	
  this	
  approach
l How	
  you	
  would	
  encourage	
  the	
  use/adaption	
  of	
  	
  this	
  in	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  

your	
  school



Flipped	
  Resources:	
  Interaction	
  Tools
lwww.todaysmeet.com
lwww.kidblog.com
lBackchannelchat
lGoogle	
  Forms

https://todaysmeet
.com/Flipped_Mind

set

Consider	
  how	
  you	
  might	
  use	
  some	
  of	
  these	
  resources	
  with	
  
your	
   students	
  to	
  help	
  them	
  come	
  to	
  view	
  themselves	
  and	
  
their	
  classmates	
  as	
  capable	
  learners…and	
  act	
  accordingly.
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Formative	
  Assessment
l Encourage	
  teachers	
  to	
  be	
  proactive in	
  discovering	
  students’	
   learning	
  needs	
  

and	
  in	
  planning	
  to	
  address	
   those	
  needs.	
  

l This	
  is	
  where	
  the	
  typical	
  approach	
  to	
  the	
  flipped	
  classroom	
  model	
  may	
  fall	
  
short	
  in	
  terms	
  of	
  differentiation,	
  and	
  in	
  terms	
  of	
  teachers’	
  ability	
  to	
  manage	
  
meeting	
  a	
  variety	
  of	
  needs	
   in	
  an	
  nontraditional	
  setting;	
  flipped	
  classrooms	
  
often	
  operate	
  on	
  a	
  strictly	
  reactionary	
  basis,	
  which	
  can	
  lead	
  many	
  teachers	
  
to	
  feel	
  thinly	
  spread.

l Formative	
  Assessment	
   data	
  can	
  be	
  collected	
  both	
  at	
  home	
  and	
  at	
  school;	
  in	
  
either	
  case,	
  it	
  requires	
  proactive	
  planning	
  (T)	
  and	
  active	
  processing	
  (ss)



Putting	
  it	
  in	
  Action:	
  	
  At	
  Home

Image:	
  http://printhut.co.uk

l Asking	
  students	
  to	
  rewind	
  and	
  re-­‐watch	
  is	
  not	
  
enough	
  to	
  ensure	
  active	
  processing,	
  or	
  a	
  focus	
  on	
  
intended	
  learning	
  outcomes.

l Require	
  students	
  to	
  demonstrate	
  evidence	
  of	
  
interacting	
  with	
  the	
  video.

l When	
  possible,	
  include	
  opportunities	
  for	
  peer	
  
interaction	
  when	
  initially	
  processing	
  content.

l Utilize	
  both	
  print	
  and	
  online	
  sources.
l Graphic	
  Organizers
l Journal	
  Prompts



Source	
  Reliability	
  At-­‐Home	
  Graphic	
  Organizer

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.29.



Putting	
  it	
  in	
  Action:	
  	
  At	
  School

Image:	
  http://printhut.co.uk

• Activities	
   should	
  respond	
  to	
  or	
  extend	
  at-­‐home	
  
learning.

• Grouping/Meaningful	
   interactions	
  with	
  peers	
  
or	
  the	
  teacher	
  should	
  be	
  included.

• What	
  is	
  produced	
  during	
  task(s)?	
  Is	
  it	
  
differentiated?

• Formative	
  assessments	
   should	
  be	
  included	
  
early	
  in	
  lessons	
   to	
  check	
  for	
  understanding	
  
about	
  what	
  was	
  learned	
  at-­‐home,	
  as	
  well	
  as	
  	
  
during/at	
  the	
  end	
  of	
  class.	
  



In	
  a	
  Flipped	
  Model,	
  Entrance	
  Questions	
  
may	
  replace	
  Exit	
  Questions

Name  3 narrative  techniques  a  writer  can  use  to  show  what  a  
character  is  like  (pull  from  those  discussed  in  last  night’s  video).

Use  2 of  these  techniques  to  briefly  describe  yourself

List  1 technique  you  hope  the  teacher  will  discuss  in  more  detail in  
today’s  class.

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.30.



OR	
  Teachers	
  May	
  Use	
  a	
  Combination	
  of	
  Both

At	
  
Home

At	
  
School

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.27.



Formative	
  Assessment	
  Tools
l www.padlet.com
l www.socrative.com
l www.polleverywhere.com
l www.kahoot.com
l www.formative.org
l www.flipgrid.com
l Google	
  Forms
l Smart	
  Notebook
l Nearpod

Take	
  5	
  minutes	
  to	
  
explore	
  these	
  

resources.	
  Be	
  prepared	
  
to	
  share	
  which	
  tools	
  
you	
  might	
  use	
  -­‐ and	
  
how	
  you	
  might	
  use	
  

them.



Formative	
  Assessment	
  Idea	
  Share

http://padlet.
com/doubetkj

/leaders2

Go	
  to	
  the	
  padlet
address	
  and	
  type	
  in	
  

your	
  response	
  to	
  share	
  
which	
  tools	
  you	
  might	
  

use	
  -­‐ and	
  how	
  you	
  
might	
  use	
  them.
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Differentiation	
  Based	
  on	
  Readiness

l “Students	
   value	
  being	
  helped	
  to	
  achieve	
   independence	
   and	
  
autonomy,	
  and	
  appreciate	
  teachers	
  who	
  can	
  connect	
  the	
  new	
  
with	
  the	
  familiar,	
  can	
  convey	
  complex	
  notions	
  in	
  simple	
  terms,	
  
who	
  actively	
  recognize	
  that	
  students	
  learn	
  at	
  different	
  rates,	
  
and	
  need	
  varying	
  levels	
  of	
  guidance,	
  feedback,	
  and	
  instruction”	
  
(Hattie	
  &	
  Yates,	
  2014,	
  p.	
  31,	
  emphasis	
  added).

l At	
  its	
  core,	
  readiness-­‐based	
  differentiation	
   is	
  about	
  moving	
  
students	
  forward	
  from	
  their	
  individual	
  starting	
  “zones”	
   to	
  
achieve	
  +1	
  growth	
  in	
  learning	
  (Hattie,	
  2012).



Use	
  Formative	
  Assessment	
  to	
  Adjust	
  
Instruction
l“Group	
  Huddles”	
  for	
  small	
  groups	
  of	
  students	
  who	
  

need	
  extra	
  support	
  or	
  challenge

lGraduated	
  levels	
  of	
  questions,	
  resources,	
  organizers,	
  
etc.	
  for	
  at-­‐school	
  processing	
  

l Interest-­‐based	
  processing	
  prompts	
  (at	
  home)



Readiness	
  Based	
  Questions	
  and	
  Prompts
l Thoughtful	
  planning	
  and	
  implementation	
   of	
  classroom	
  questioning	
  

and	
  prompting	
  can…	
  raise	
  the	
  levels	
  of	
  participation	
  and	
  achievement	
  
among	
  all	
  students	
  (Marzano	
  et	
  al.,	
  2001).	
  

l To	
  address	
  the	
  various	
  readiness	
  needs	
  of	
  students,	
  teachers	
  of	
  a	
  
differentiated	
  flipped	
  classroom	
  should	
  employ	
  effective	
  questioning	
  
and	
  prompting	
  strategies	
  both	
  at	
  home	
  and	
  in	
  school	
  that	
  engage	
  
different	
  cognitive	
  levels.	
  One	
  framework	
   to	
  help	
  teachers	
  
conceptualize	
   this	
  process	
  based	
  on	
  Webb’s	
  Depth	
  of	
  Knowledge	
  
Levels	
  (Webb,	
  2002).	
  

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  
classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.



Middle	
  School	
  Math:	
  Yellow	
  Group

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.42



Middle	
  School	
  Math:	
  Blue	
  Group
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  Readiness	
   (Scaffolded)
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Differentiation	
  Based	
  on	
  Interest
l “Getting	
  students	
  to	
  spend	
  more	
  time	
  studying	
  or	
  learning	
  can	
  be	
  a	
  tall	
  

order,	
  especially	
  when	
  faced	
  with	
  a	
  topic	
  that	
  they	
  do	
  not	
  see	
  much	
  need	
  
for	
  knowing.	
  	
  Thus,	
  unless	
  a	
  student	
  is	
  intrinsically	
  motivated	
  to	
  explore	
  the	
  
lesson	
  material,	
  it	
  will	
  be	
  an	
  uphill	
  battle	
  for	
  the	
  teacher	
  to	
  get	
  them	
  to	
  do	
  
so	
  without	
  supervision.	
   	
  Put	
  simply	
  and	
  in	
  the	
  context	
  of	
  the	
  flipped	
  
classroom,	
  simply	
  forcing	
  students	
  to	
  view	
  a	
  lesson	
  at	
  home	
  before	
  a	
  lesson	
  
in	
  class,	
  or	
  rewarding	
  those	
  who	
  do,	
  just	
  won’t	
  work”	
  (Lam,	
  2014).

l Both	
  brain	
  research	
   (e.g.,	
   Jensen,	
  2005;	
  Willis,	
  2007)	
  and	
  educational	
  
research	
   (e.g.,	
  Bransford,	
  et	
  al,	
  2000)	
  reveal	
  that	
  students	
  perform	
  better	
  
when	
  they	
  see	
  some	
  connection between	
  the	
  content	
  and	
  themselves	
  
and/or	
  the	
  world	
  around	
  them.	
  



Interest-­‐Based	
  Prompts:	
  At	
  Home

l Research	
  has	
  shown	
  that	
  appealing	
  to	
  student	
  interest	
  – even	
   in	
  small	
  ways	
  
-­‐ can	
  increase	
  student	
  investment	
  and	
  achievement	
   (Walkington,	
  2013).	
  
Consider	
  the	
  following	
  example
l CCSS.MATH.CONTENT.6.SP.B.5.C

Giving	
  quantitative	
  measures	
  of	
  center	
  (median	
  and/or	
  mean)	
  and	
  variability	
  
(interquartile	
  range	
  and/or	
  mean	
  absolute	
  deviation),	
  as	
  well	
  as	
  describing	
  any	
  
overall	
  pattern	
  and	
  any	
  striking	
  deviations	
  from	
  the	
  overall	
  pattern	
  with	
  reference	
  
to	
  the	
  context	
  in	
  which	
  the	
  data	
  were	
  gathered.

l Students	
  can	
  select	
  one	
  of	
  the	
  following	
  options	
  on	
  to	
  respond	
  to	
  after	
  viewing	
  
this	
  video	
  from	
  Khan	
  Academy:	
  	
  
https://www.khanacademy.org/math/probability/descriptive-­‐
statistics/central_tendency/v/mean-­‐median-­‐and-­‐mode?v=k3aKKasOmIw

Walkington,	
  C.A.	
  (2013).	
  Using	
  adaptive	
  learning	
  technologies	
  to	
  personalize	
  instruction:	
  The	
  
impact	
  of	
  relevant	
  contexts	
  on	
  performance	
  and	
  learning	
  outcomes.	
  Journal	
  of	
  Educational	
  
Psychology,	
  105(4):	
  932-­‐945	
  



Interest Problem	
  Text

Traditional
A	
  sample	
  of	
  ten	
  middle	
  school	
  students	
  was	
  asked	
  to	
  count	
  the	
  number	
  of	
  writing	
  utensils	
  that	
  
they	
  own.	
  Their	
  responses	
  are	
  represented	
   in	
  the	
  following	
  set	
  of	
  numbers:

5,	
  4,	
  2,	
  10,	
  6,	
  14,	
  8,	
  5,	
  1,	
  8
What	
  is	
  average	
  of	
  the	
  set	
  numbers?
What	
  is	
  the	
  median	
  of	
  the	
  set	
  of	
  numbers?
Create	
  a	
  “five-­‐‑number	
  summary”	
  of	
  the	
  data	
  and	
  display	
  it	
  in	
  boxplot	
  format
What	
  patterns	
  do	
  you	
  see	
  in	
  the	
  data?	
  

Video	
  
Games

A	
  sample	
  of	
  ten	
  middle	
  school	
  students	
   that	
  play	
  video	
  games	
  was	
  asked	
  how	
  many	
  hours	
  they	
  
spend	
  playing	
  each	
  week.	
  Their	
  responses	
  are	
  represented	
   in	
  the	
  following	
  set	
  of	
  numbers:

5,	
  4,	
  2,	
  10,	
  6,	
  14,	
  8,	
  5,	
  1,	
  8
[same	
  questions	
  as	
  traditional	
  problem]

Social	
  
Media

A	
  sample	
  of	
  ten	
  middle	
  school	
  students	
   that	
  use	
  Facebook	
  was	
  asked	
  how	
  many	
  status	
  updates	
  
they	
  post	
  each	
  week.	
  Their	
  responses	
  are	
  represented	
   in	
  the	
  following	
  set	
  of	
  numbers:

5,	
  4,	
  2,	
  10,	
  6,	
  14,	
  8,	
  5,	
  1,	
  8
[same	
  questions	
  as	
  traditional	
  problem]

Sports The	
  girl’s	
  basketball	
  coach	
  was	
  frustrated	
  with	
  the	
  amount	
  of	
  players	
  fouling	
  out.	
  For	
  the	
  next	
  five	
  
games,	
   the	
  coach	
  kept	
  a	
  record	
  of	
  every	
  time	
  a	
  player	
  committed	
  a	
  foul.	
  The	
  numbers	
  below	
  

represent	
  each	
  player’s	
  total	
  amount	
  of	
  fouls	
  over	
  a	
  five-­‐‑game	
  period.	
  

5,	
  4,	
  2,	
  10,	
  6,	
  14,	
  8,	
  5,	
  1,	
  8
[same	
  questions	
  as	
  traditional	
  problem]

Adjusting	
  Algebra	
  Problems	
  to	
  Appeal	
  to	
  Student	
  Interest

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
  classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.63



TriMindHistory	
  Prompts:	
  At	
  Home	
  or	
  At	
  School

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  flipped	
   classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.76.



Learning	
  Menus	
  – How	
  they	
  Work
l Learning	
  menus	
  outline	
  a	
  variety	
  of	
  instructional	
  options	
  targeted	
  toward	
  

important	
  learning	
  goals.

l Students	
  are	
  able	
  to	
  select	
   the	
  choices	
  which	
  most	
  appeal	
  to	
  them.

l The	
  teacher	
  directs	
  the	
  menu	
  process,	
  but	
  the	
  student	
  is	
  given	
  control	
  over	
  
his/her	
  choice	
  of	
  options,	
  order	
  of	
  completion,	
  etc.

l NOTE:	
  	
  Ideal	
  for	
  use	
  in	
  class	
  as	
  anchor	
  activities	
  for	
  students	
  
to	
  work	
  on	
  if	
  they	
  have	
  completed	
  other	
  tasks	
  or	
  if	
  the	
  
teacher	
  is	
  working	
  with	
  a	
  small	
  group
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  Thousand	
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RAFTs	
  can	
  be	
  used	
  in	
  the	
  same	
  manner,	
  
both	
  at	
  the	
  Lesson	
  Level (Grammar	
  RAFT…)

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  
flipped	
  classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.69.



…and	
  at	
  the	
  Unit	
  Level,	
  like	
  this	
  
Science	
  Natural	
  Resources	
  RAFT

From	
  Carbaugh,	
  E.M.	
  &	
  Doubet,	
  K.J.	
  (2016).	
  The	
  differentiated	
  
flipped	
  classroom.	
  Thousand	
  Oaks,	
  CA:	
  Corwin	
  Press.	
  p.125.



Pause	
  For	
  Reflection:	
  Along	
  With	
  an	
  Elbow	
  Partner,	
  
Select	
  One	
  Of	
  The	
  Following	
  Prompts	
  To	
  Discuss

l Think	
  of	
  a	
  time	
  when	
  you	
  or	
  a	
  teacher	
  you	
  worked	
  with	
  
adjusted	
  instruction	
  or	
  assessment	
  for	
  student	
   interests.	
  What	
  
worked	
  well?	
  What	
  didn’t	
  work	
  well?	
  What	
  new	
  ideas	
  might	
  
you	
  share	
  with	
  teachers	
  after	
  today?

l You’ve	
  been	
  asked	
  by	
  a	
  colleague	
  to	
  explain	
  interest-­‐based	
  
differentiation	
   in	
  a	
  flipped	
  classroom.	
  What	
  might	
  you	
  tell	
  
them?	
  How	
  does	
  this	
  align	
  with	
  your	
  conceptions	
  prior	
  to	
  
today’s	
  work?



FLP	
  Overview:

www.educanon.com/delivery/56099/251299

• Screencast-­‐O-­‐Matic
used	
  to	
  capture	
  the	
  
video
• eduCanon to	
  add	
  

the	
  bullet	
  points	
  and	
  
questions.



The	
  FLP
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Bottom	
  Line	
  “Take-­‐Away-­‐s”
l Let	
  kids	
  interact	
  with	
  ideas	
  at	
  home!	
  Use	
  the	
  resources	
  presented	
  in	
  this	
  session	
  

to	
  do	
  so.

l Require	
  students	
  to	
  PROCESS	
  at	
  home	
  and	
  to	
  return	
  to	
  class	
  with	
  evidence	
  of	
  
what	
  the	
  learned	
  and	
  what	
  is	
  still	
  fuzzy	
  (graphic	
  organizers,	
  Sternberg	
  prompts,	
  
discussion	
  board	
  posts,	
  etc.).

l Allow	
  time	
  in	
  class	
  to	
  synthesize	
  student	
  processing	
  (perhaps	
  differentiated	
  
based	
  on	
  readiness	
  or	
  interest)	
  and	
  take	
  it	
  to	
  the	
  next	
  level.

l Build	
  in	
  structures	
  to	
  ensure	
  flexibility	
  and	
  encourage	
  continued	
  processing	
  
(differentiated	
  based	
  on	
  readiness	
  or	
  interest).

l Always	
  emphasize	
  thinking	
  and	
  transfer	
  aligned	
  with	
  your	
  learning	
  goals	
  and	
  
standards.
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The	
  ideas	
  from	
  
this	
  presentation	
  
– and	
  more	
  – can	
  
be	
  found	
  in	
  this	
  
book,	
  available	
  
form	
  Corwin!

@flipdiff
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