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5	
  Access	
  Points	
  

•  Purpose	
  and	
  Modeling	
  
•  Close	
  and	
  Scaffolded	
  Reading	
  
•  Collabora9ve	
  Conversa9ons	
  
•  Wide,	
  Independent	
  Reading	
  
•  Forma9ve	
  Assessments	
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Video	
  



Three	
  Ques)ons	
  

What am I learning today? 
	
  

Why am I learning this? 
	
  

 
How will I know that I 
have learned it? 



5	
  Access	
  Points	
  

•  Purpose	
  and	
  Modeling	
  
•  Close	
  and	
  Scaffolded	
  Reading	
  
•  Collabora9ve	
  Conversa9ons	
  

• Wide,	
  Independent	
  Reading	
  
•  Forma9ve	
  Assessments	
  



STUDENT	
  A	
  	
  

•  20	
  MINUTES	
  PER	
  DAY	
  	
  
•  1,800,000	
  WORDS	
  PER	
  YEAR	
  	
  
•  SCORES	
  IN	
  THE	
  90TH	
  PERCENTILE	
  ON	
  
STANDARDIZED	
  TESTS	
  	
  



STUDENT	
  B	
  	
  

•  5	
  MINUTES	
  PER	
  DAY	
  
•  282,000	
  WORDS	
  PER	
  
YEAR	
  	
  	
  

•  SCORES	
  IN	
  THE	
  50TH	
  
PERCENTILE	
  ON	
  
STANDARDIZED	
  
TESTS	
  	
  



STUDENT	
  C	
  	
  

•  1	
  MINUTE	
  PER	
  DAY	
  
•  8,000	
  WORDS	
  PER	
  YEAR	
  	
  	
  
•  SCORES	
  IN	
  THE	
  10TH	
  PERCENTILE	
  ON	
  
STANDARDIZED	
  TESTS	
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To build strength 

To build stamina 

Less 
Complex 

More 
Complex 



Text	
  
Quan%ta%ve	
  	
  
Qualita%ve	
  

Reader	
  
Cogni%ve	
  capabili%es	
  
Mo%va%on	
  
Knowledge	
  
Experience	
  

Task	
  
Teacher-­‐led	
  
Peer-­‐led	
  
Independent	
  



K-1 N/A

2-3

4-5

6-8

9-10

11-CCR

450

420

645

740

860

925

960

1050

1010

1185 1385

725

820

845

1010

1010

1185

1115

1335

1220

Comparison of Former and CCR-Aligned Lexile Ranges
Grade Band Former Lexile Range CCR Aligned Lexile Range



The	
  Power	
  of	
  Percep9on	
  









The	
  Power	
  of	
  Percep9on	
  









Simply assigning hard books  
will not ensure that students 
learn at high levels! 



TEACH complex text 

don’t just 

ASSIGN complex text 



1.	
  Read	
  closely	
  to	
  determine	
  what	
  the	
  text	
  
says	
  explicitly	
  and	
  to	
  make	
  logical	
  inferences	
  from	
  

it;	
  cite	
  specific	
  textual	
  evidence	
  when	
  
wri9ng	
  or	
  speaking	
  to	
  support	
  conclusions	
  drawn	
  

from	
  the	
  text.	
  
	
  



Crea9ng	
  a	
  Close	
  Reading	
  

Use a short passage 



Crea9ng	
  a	
  Close	
  Reading	
  

Use a short passage 

Re-reading  



Facilita9ng	
  Re-­‐reading	
  

Change	
  the	
  task	
  
	
  Read	
  for	
  flow.	
  	
  Read	
  for	
  annota%on.	
  

Ask	
  a	
  really	
  good	
  ques)on	
  
	
  What	
  is	
  the	
  author’s	
  belief	
  about	
  war?	
  	
  

Press	
  for	
  evidence	
  
	
  Where	
  did	
  you	
  find	
  that?	
  



Crea9ng	
  a	
  Close	
  Reading	
  

Use a short passage 

Re-reading  

“Read with a pencil” 



Founda)onal	
  Annota)on	
  Skills	
  

• Underline the major points.  
• Circle keywords or phrases 

that are confusing or 
unknown to you. 

• Write margin notes restating 
the author’s ideas. 



•  Use a question mark (?) for questions that you have 
during the reading. Be sure to write your question.  

•  Use an exclamation mark (!) for things that surprise 
you, and briefly note what it was that caught your 
attention.  

•  Draw an arrow (↵) when you make a connection to 
something inside the text, or to an idea or 
experience outside the text. Briefly note your 
connections.  

•  Mark EX when the author provides an example. 
•  Numerate arguments, important ideas, or key 

details and write words or phrases that restate 
them.     

	
  

Addi)onal	
  Annota)ons	
  



Student	
  
annota9on	
  
in	
  6th	
  grade	
  

Student	
  sample	
  from	
  Leigh	
  
McEwen,	
  AEA	
  9,	
  Iowa	
  



Crea9ng	
  a	
  Close	
  Reading	
  

Use a short passage 

Re-reading  

“Read with a pencil” 

Text-dependent questions 



Progression of Text-dependent Questions 

Opinions/Arguments,	
  
	
  Intertextual	
  Connec)ons	
  

Inferences	
  

Author’s	
  CraG	
  and	
  Purpose	
  

Vocab	
  &	
  Text	
  Structure	
  

Key	
  Details	
  

What	
  does	
  
the	
  text	
  
mean?	
  	
  

How	
  does	
  
the	
  text	
  
work?	
  	
  



The	
  Day	
  the	
  Crayons	
  Quit	
  



What	
  did	
  Duncan	
  find	
  when	
  he	
  took	
  
his	
  crayons	
  out	
  of	
  the	
  box	
  one	
  day?	
  



Which	
  crayons	
  feel	
  9red	
  and	
  overworked?	
  



What	
  are	
  Yellow	
  and	
  Orange	
  arguing	
  about?	
  



Use	
  Key	
  Details	
  to	
  Locate	
  Evidence	
  



Use	
  Key	
  Details	
  to	
  Locate	
  Evidence	
  

•  How	
  does	
  Gray	
  Crayon	
  feel?	
  
•  Why	
  does	
  Beige	
  Crayon	
  feel	
  underused?	
  
•  How	
  does	
  Blue	
  Crayon	
  feel?	
  
•  To	
  whom	
  was	
  Beige	
  Crayon's	
  le`er	
  wri`en?	
  
•  Why	
  does	
  Red	
  Crayon	
  write	
  the	
  le`er	
  to	
  
Duncan?	
  

•  According	
  to	
  Black	
  Crayon,	
  what	
  is	
  his	
  main	
  
job?	
  	
  



Which	
  crayons	
  appear	
  sad?	
  	
  
Embarrassed?	
  	
  	
  How	
  can	
  you	
  tell?	
  	
  



How	
  does	
  Duncan	
  respond	
  to	
  the	
  le`ers?	
  



Video	
  



What does the text inspire me to do? 

• Presenta9on	
  
• Debate	
  
• Wri9ng	
  
• Socra9c	
  seminar	
  
•  Inves9ga9on	
  and	
  research	
  
• Test	
  
	
  



Dear Green, I 
made the Yellow & 
Orange’s problem 
[go away] because 
I am a good 
problem solver.  

Howabowt	
  you	
  
&	
  Orange	
  both	
  
be	
  the	
  color	
  of	
  

the	
  sun?	
  



Close	
  Reading	
  
demands	
  

collabora9ve	
  
conversa9ons	
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It’s	
  not	
  enough	
  to	
  have	
  complex	
  
text	
  in	
  the	
  room.	
  Students	
  need	
  to	
  
read	
  and	
  discuss	
  complex	
  text.	
  	
  



Comprehension and Collaboration 

 1. Prepare for and participate in collaborations with 
diverse partners, building on each others’ 
ideas and expressing their own clearly 
and persuasively.  



K-2 Features 
•  Following the rules of discussion 
•  Moving from participation to turn taking 
•  Sustaining discussion through questioning 
•  Adult support 



3-5 Features 
•  Preparation for discussion 
•  Yielding and gaining the floor 
•  Posing and responding to questions 
•  From explaining own ideas to explaining the 

ideas of others 



  6-8 Features 
•  Using evidence to probe and reflect 
•  Collegial discussions include goals and deadlines 
•  Questions connect ideas from several speakers 
•  Acknowledge new information 



9-10 Features 
•  Use prepared research in discussion 
•  Voting, consensus, and decision making 
•  Ensure hearing full range of opinions or options 
•  Summarize and synthesize points of disagreement 



11-12 Features 
•  Civil, democratic discussions 
•  Questions probe reasoning and evidence 
•  Resolving contradictions 
•  Determine what additional info is needed 
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  Access	
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•  Purpose	
  and	
  Modeling	
  
•  Close	
  and	
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A	
  one-­‐of-­‐a-­‐kind	
  online	
  coaching	
  
plaRorm	
  that	
  includes:	
  
	
  
•  14+	
  hours	
  of	
  focused	
  study	
  of	
  the	
  best	
  

ways	
  to	
  help	
  students	
  access	
  complex	
  
texts	
  

•  Mul9ple	
  job-­‐embedded	
  opportuni9es	
  
to	
  try	
  out	
  strategies	
  to	
  ensure	
  new	
  
skills	
  are	
  applied	
  

•  Must-­‐see	
  modeling	
  of	
  effec9ve	
  close	
  
reading	
  lessons	
  via	
  video	
  

	
  


