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Transforming	  Professional	  
Learning	  Webinar	  Series	  

May	  8,	  2014	  

Facilitated	  by:	  

	  Lois	  Brown	  Easton	  and	  	  	  
Terry	  Morgan=-‐Fisher	  

	  

Powerful	  Learning	  Designs	  

Our	  Agreements	  

2	  

•  Ask	  ques=ons.	  
•  Engage	  fully.	  
•  Integrate	  new	  informa=on.	  	  
•  Open	  your	  mind	  to	  new	  views.	  
•  U=lize	  what	  you	  learn.	  	  

Essen<al	  Ques<ons	  
	  
	  
	  
	  1.  How	  do	  you	  choose	  a	  design	  that	  will	  be	  

effec=ve	  for	  professional	  learning?	  
2.  How	  do	  you	  know	  a	  design	  is	  working,	  mid-‐

way	  ?	  How	  do	  you	  know	  where	  to	  inves=gate	  
a	  design	  that	  does	  not	  seem	  to	  be	  working?	  
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Today’s	  Outcomes	  

•  Know	  and	  understand	  a	  model	  for	  evalua=ng	  
the	  effec=veness	  of	  professional	  learning	  
designs.	  

•  Be	  able	  to	  use	  the	  model	  to	  evaluate	  a	  variety	  
of	  professional	  learning	  designs	  
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Let’s	  Start	  With	  The	  Most	  Applicable	  
Learning	  Forward	  Standard	  

•  Learning	  Designs	  Standard:	  Professional	  learning	  
that	  increases	  educator	  effec=veness	  and	  results	  
for	  all	  students	  integrates	  theories,	  research,	  and	  
models	  of	  human	  learning	  to	  achieve	  its	  
intended	  outcomes	  

5	  

Core	  Elements	  of	  the	  Standard	  

•  Apply	  learning	  theories,	  research	  and	  models.	  
•  Select	  learning	  designs.	  
•  Promote	  ac=ve	  engagement.	  	  
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Key	  Phrases	  Describing	  the	  Standard	  

All	  phases	  of	  the	  learning	  
process;	  
Data-‐based	  needs	  of	  
students	  &	  	  
educators;	  
Interac=on	  during	  
the	  learning	  	  
process	  with	  	  
content	  &	  one	  another;	  	  

RespecXul	  collabora=on;	  
Significant	  voice	  &	  choice;	  

	   	  Moving	  
	   	  beyond	  com-‐	  
	   	  prehension	  	  
	   	  of	  
	   	  surface	   	  
	   	  features;	  

Opportuni=es	  to	  prac=ce;	  
Applying	  learning.	  

	  	  

Your	  Turn	  

Chat	  a	  Six-‐Word	  Sentence	  About	  the	  Learning	  
Design	  Standard	  

What’s	  most	  important	  to	  you?	  
	  

The	  most	  important	  thing	  about	  the	  learning	  
design	  standard	  is	  that	  	  

_____	  _____	  _____	  _____	  _____	  _____!	  

About	  Design	  

What	  comes	  to	  
mind	  when	  you	  
think	  about	  	  the	  
word	  “design”?	  
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We	  were	  commissioned	  through	  Learning	  
Forward	  by	  the	  Australian	  Ins=tute	  for	  
Teaching	  and	  School	  Leadership	  (AITSL),	  to	  
develop	  a	  model	  and	  key	  elements	  for	  
describing	  effec=ve	  professional	  learning	  
design.	  

	  	  	  Here’s	  a	  Way	  to	  Examine	  Design	  

AITSL	  in	  Brief	  

The	  Australian	  Ins,tute	  for	  Teaching	  and	  School	  
Leadership	  (AITSL)	  came	  into	  being	  on	  January	  1,	  2010.	  

AITSL	  holds	  responsibility	  for:�	  	  

•  	  Rigorous	  professional	  standards	  
•  	  Fostering	  and	  driving	  high	  quality	  professional	  
development	  for	  teachers	  and	  school	  leaders	  

•  	  Working	  collabora=vely	  across	  jurisdic=ons	  

•  	  Engaging	  with	  key	  professional	  bodies	  

AITSL	  VIDEO	  
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Access	  AITSL	  Materials:	  www.aitsl.edu.au/	  
	  
•  The	  Australian	  Charter	  for	  the	  Professional	  Learning	  
of	  Teachers	  and	  School	  Leaders.	  

•  Global	  Trends	  in	  Professional	  Learning	  and	  
Performance	  &	  Development	  (The	  Horizon	  Scan):	  
2012	  

•  Australian	  Professional	  Standards	  for	  Teachers,	  2012	  
•  Australian	  Professional	  Standard	  for	  Principals,	  2011	  
•  Our	  document:	  Designing	  Professional	  Learning	  (Out	  
Now!)	  

Our	  Process	  

The	  Learning	  Design	  Anatomy	  

A	  Learning	  
Design	  Anatomy	  
(‘the 
Anatomy’) 
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Logic	  Model	  

The	  Logic	  Model	  
for	  The	  Anatomy	  

Logic	  of	  the	  Anatomy	  
	  

	  
Context	   Educator	  

Learning	   Implement	   Student	  
Outcomes	  

Opportuni<es	  
Constraints	  
Audience	  	  
Purpose	  
	  

Learning	  to	  
improve	  
professional	  
prac<ce	  

Apply,	  revise,	  
prac<ce	  new	  
learning	  
	  
Implement	  
new	  ideas	  

Improved	  
prac<ce	  
Effec<ve	  
Teaching	  
Engaged	  
Students	  
	  

Another	  Way	  to	  Look	  at	  the	  Logic	  of	  the	  Model	  

General/Genric	  
•  Ac=on	  research	  
•  Case	  discussions	  
•  Coaching	  and	  online	  coaching	  	  
•  Curriculum,	  instruc=on,	  and	  assessment	  
•  Data	  analysis	  
•  Dialogue	  and	  visual	  dialogue	  
•  Gaming	  
•  Innova=on	  incubators	  
•  Lesson	  study	  
•  Massive	  Open	  Online	  Courses	  
•  Online	  courses	  	  
•  PorXolios	  and	  digital	  porXolios	  
•  Professional	  learning	  communi=es	  	  
•  Protocols	  and	  online	  protocols	  
•  Rounds,	  walk-‐throughs,	  and	  shadowing	  
•  Simula=ons	  	  
•  Teacher-‐led	  conferences	  

Specific	  
•  Collabora=ve	  Analysis	  of	  Student	  Learning	  

(CASL)	  
•  edWeb.net	  
•  Eduplanet21	  
•  Learning	  School	  Alliance	  
•  Literacy	  Design	  Collabora=ve	  
•  PD	  360	  
•  Project-‐based	  learning	  
•  Project	  Zero	  &	  Visible	  Thinking	  
•  Success	  at	  the	  Core	  
•  Teaching	  Channel	  
•  Teachscape	  
	  

Analyzed	  Designs	  
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Components	  &	  Elements	  

Environments	  
•  Par=cipants	  
•  Condi=ons	  

Delivery	  
•  Structure	  
•  Accessibility	  
•  Aesthe=cs	  
•  Content	  
•  Features	  
•  Tools	  

Ac<on	  
•  Transference	  
•  Flexibility	  
	  

For	  Each	  Component	  and	  Its	  
Elements	  

•  Text	  Describing	  Each	  Element	  
•  Ques=ons	  for	  Three	  Types	  of	  Usage	  
–  Developing	  new	  professional	  learning	  
–  Enhancing	  exis=ng	  professional	  	  
	  	  	  	  learning	  
–  Evalua=ng	  professional	  	  
	  	  	  	  learning	  for	  myself	  and	  	  
	  	  	  	  others	  

•  Examples	  of	  Designs	  
	  
	  

	  
	  

The	  Learning	  Design	  Anatomy	  

A	  Learning	  
Design	  Anatomy	  
(‘the 
Anatomy’) 
	  

W
e’ll	  Start	  Here!	  
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Environment	  &	  Its	  Elements	  

Component:	  	  Environment:	  Refers	  to	  the	  context	  of	  learning	  

Two	  Elements:	   	  	  
Par-cipants:	  Refers	  to	  the	  learning	  behaviors,	  tendencies	  and	  preferences	  of	  
the	  target	  group,	  and	  the	  learning	  needs	  the	  design	  seeks	  to	  address.	  	  	  

Condi-ons:	  Refers	  to	  the	  situa=on	  for	  learning,	  that	  is,	  the	  “opera=ng	  
context,”	  which	  depends	  on	  a	  variety	  of	  factors	  including	  the	  level	  of	  
“support	  from	  leadership,	  access	  to	  required	  resources,	  prior	  	  knowledge,	  
student	  data,	  unique	  composi=on	  of	  the	  learning	  audience	  (individual,	  groups	  
and	  teams)	  and	  workload	  	  constraints”	  (p.	  8).	  

	  

	  

Prac<ce	  With	  The	  Environment	  
Component	  &	  Its	  Elements	  
Ques=on	  About	  Enhancing	  Exis=ng	  Professional	  Learning:	  
Have	  we	  learned	  new	  things	  about	  our	  audience	  that	  should	  be	  
accounted	  for	  in	  the	  learning	  design?	  
	  
Think	  about	  it	  in	  terms	  of	  this	  well-‐known	  design,	  PLCs.	  	  	  
What	  could	  you	  learn	  about	  the	  audience/par=cipants	  for	  
exis=ng	  PLCs	  that	  might	  change	  the	  learning	  design?	  	  For	  
example:	  There	  are	  5	  new	  teachers	  in	  our	  PLC.	  	  	  
How	  would	  answers	  to	  this	  ques=on	  about	  purpose	  change	  the	  
design?	  What	  other	  changes	  in	  the	  audience	  could	  point	  to	  the	  
need	  for	  change	  in	  the	  design	  of	  PLCs?	  

	  

Component:	  Delivery:	  Refers	  to	  are	  the	  “how”	  of	  professional	  learning,	  “the	  ways	  
learning	  design	  enables	  its	  audience	  to	  become	  enamored	  with	  the	  learning	  and	  avoid	  
barriers	  to	  engagement”	  (p.	  12).	  	  
	  
Six	  Elements:	  
Structure:	  	  Refers	  to	  “the	  prac=cal	  arrangements	  of	  learning	  such	  as	  the	  amount	  of	  =me	  it	  
takes	  (total	  =me,	  =me	  per	  episode,	  span	  of	  =me,	  etc.)	  and	  decisions	  about	  loca=on,	  
sequence,	  or	  order	  of	  events”	  (p.	  10).	  Structure	  might	  be	  “inten=onally	  free.	  .	  .or	  
deliberately	  sequen=al”	  	  based	  on	  benchmarks	  (p.	  10).	  	  
	  	  
Accessibility:	  Refers	  to	  the	  “ease	  with	  which	  the	  learner	  can	  engage	  in	  the	  design,”	  
especially	  online	  or	  blended	  (for	  which	  the	  best	  architecture	  is	  intui=ve)	  and	  also	   	  face-‐to-‐
face	  (=me	  and	  place,	  job-‐embeddedness).	  	  	  
	  
Aesthe-cs:	  Refers	  to	  “those	  aspects	  of	  a	  learning	  design	  that	  elicit	  a	  sensory	  response	  from	  
the	  par=cipant”	  (p.	  10).	  	  These	  are	  the	  “affec=ve	  factors	  that	  invite	  learners	  to	  par=cipate	  
in	  professional	  learning”	  (p.	  10).	  	  Affec=ve	  factors	  might	  come	  from	  the	  “visual,	  auditory,	  
and	  physical	  construc=on	  of	  the	  learning”	  (p.	  10).	  	  On	  a	  website,	  aesthe=cs	  might	  relate	  to	  
the	  visual	  themes	  and	  colors;	  face-‐to-‐face	  factors	  might	  include	  mee=ng	  space,	  sea=ng,	  and	  
audio-‐visual	  quality.	  
	  

Delivery	  &	  Its	  Elements	  
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The	  Rest	  of	  the	  Delivery	  Elements	  

Content:	  Refers	  to	  KASAB	  as	  developed	  by	  Joellen	  Killion	  (2008).	  KASAB	  
refers	  to	  the	  Knowledge,	  Aptude,	  Skills,	  Aspira=ons,	  and	  Behavior	  that	  are	  
essen=al	  aspects	  of	  content.	  Content-‐specific	  (PCK)	  or	  general.	  
	  
Features:	  Refers	  to	  the	  “prac=ces	  associated	  with	  the	  delivery	  of,	  or	  mode	  
of	  par=cipa=on	  in,	  professional	  learning.	  Features	  include	  approaches	  such	  
as	  face-‐to-‐face,	  remote,	  self-‐directed,	  online,	  individual,	  collabora=ve	  and/
or	  blended	  forms	  of	  these”	  (p.	  14).	  	  	  
	  
Tools:	  	  Refers	  to	  “the	  instruments	  used	  to	  enhance	  knowledge	  transfer,	  
deepen	  engagement.	  and	  support	  understanding”	  (p.	  14).	  	  These	  might	  
include	  “templates.	  .	  .schema=cs,	  surveys,	  forms,	  ques=ons,	  polls	  or	  other	  
interac=ve	  elements”	  such	  as	  protocols	  (p.	  14).	  

The	  Learning	  Design	  Anatomy	  

A	  Learning	  
Design	  Anatomy	  
(‘the 
Anatomy’) 
	  

We	  Are	  Here	  

Ques=on	  About	  Developing	  New	  Professional	  Learning:	  
Will	  the	  learning	  design	  aesthe=cs	  engage	  our	  audience	  in	  
learning?	  
	  
Again,	  think	  about	  this	  ques=on	  as	  it	  applies	  to	  PLCs:	  
What	  about	  the	  learning	  design	  of	  PLCs	  would	  engage	  the	  
audience	  aesthe=cally?	  	  Example:	  People	  like	  to	  work	  together,	  
and	  this	  design	  provides	  plenty	  of	  collabora=on.	  	  	  
How	  would	  other	  answers	  to	  this	  ques=on	  guide	  what	  you	  do	  
within	  PLCs?	  	  For	  example,	  what	  affec=ve	  elements	  will	  need	  to	  
be	  in	  PLCs	  for	  them	  to	  work	  with	  your	  audience?	  	  
	  
	  

Prac<ce	  with	  the	  Delivery	  
Component	  and	  Its	  Elements	  
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Component:	  Ac<on:	  Refers	  to	  “aspects	  of	  the	  learning	  design	  that	  
lead	  to	  implementa<on	  of	  learning,	  transla<ng	  learning	  to	  
prac<ce.	  .	  .through	  tailored	  support”	  that	  allows	  for	  flexibility”	  (p.	  
18)	  	  

Two	  Elements:	   	  	  
Transference:	  	  	  Refers	  to	  “aspects	  of	  the	  learning	  design	  that	  directly	  
support	  the	  applica=on	  of	  learning	  in	  the	  context	  of	  the	  
learner.	  .	  .relates	  to	  the	  ease	  with	  which	  par=cipants	  transfer	  new	  
knowledge	  and	  understanding	  by	  implemen=ng”	  (p.	  18).	  

Flexibility:	  	  Refers	  to	  “the	  degree	  to	  which	  educators	  are	  supported	  to	  
reflect	  on	  and	  evaluate	  their	  learning	  and	  apply	  it	  in	  a	  variety	  of	  
situa=ons	  and	  contexts	  over	  =me”	  (p.	  18).	  Think	  “agile”	  or	  “supple.”	  

Ac<on	  &	  Its	  Elements	  

The	  Learning	  Design	  Anatomy	  

A	  Learning	  
Design	  Anatomy	  
(‘the 
Anatomy’) 
	  

W
e	  A
re	  
He
re	  

Ques=on	  About	  Evalua=ng	  Professional	  Learning	  for	  Myself	  or	  
Others:	  

How	  will	  I/we	  transfer	  the	  learning	  to	  prac=ce?	  Does	  the	  
learning	  design	  assist	  me/us	  to	  do	  this?	  

Apply	  to	  PLCs:	  How	  would	  answers	  to	  this	  ques=on	  about	  
products	  help	  you	  evaluate	  professional	  learning?	  For	  example,	  
we	  will	  engage	  coaches,	  but	  we	  will	  have	  to	  do	  this	  on	  our	  own	  
because	  the	  design	  itself	  does	  not	  provide	  for	  coaching.	  	  What	  
other	  ques=ons	  could	  you	  ask	  about	  support	  to	  enhance	  the	  
effec=veness	  of	  professional	  learning	  designs?	  

Prac<ce	  With	  The	  Ac<on	  
Component	  and	  Its	  Elements	  
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How	  Can	  I	  use	  ‘the	  Anatomy’?	  

•  You	  can	  use	  the	  Anatomy	  to	  Develop,	  Enhance	  and/or	  
Evaluate	  professional	  learning	  design	  to	  suit	  your	  specific	  
needs	  

•  AITSL	  has	  created	  a	  1-‐page	  flyer	  outlining	  the	  key	  points	  
to	  consider	  for	  each	  element	  

•  Case	  studies	  are	  being	  prepared.	  	  	  
	  
	  
	  
	  
	  
	  
	  

How	  Can	  The	  Anatomy	  Be	  Used?	  

The	  match	  between	  what	  the	  
organiza=on	  needs	  and	  desires	  and	  
what	  the	  design	  offers	  is	  key	  to	  the	  
effec=veness	  of	  the	  design	  in	  that	  
context.	  

	  

The	  Key	  To	  All	  of	  These	  Elements?	  

•  Analysis	  according	  to	  the	  components	  and	  elements	  
does	  not	  mean	  endorsement.	  

•  The	  examples	  may	  not	  be	  the	  BEST	  examples	  of	  the	  
element;	  they	  are	  not	  the	  WORST	  either.	  Other	  
examples	  could	  have	  been	  used.	  

•  All	  designs	  atend	  to	  all	  elements	  in	  some	  way.	  

•  Choice	  of	  a	  design	  according	  to	  the	  elements	  is	  
highly	  dependent	  upon	  context.	  

Some	  Caveats	  
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Essen<al	  Ques<ons	  
	  
	  
	  
	  1.  How	  do	  you	  choose	  a	  	  design	  that	  will	  be	  

effec=ve	  for	  professional	  learning?	  
2.  How	  do	  you	  know	  a	  design	  is	  working,	  mid-‐

way	  ?	  How	  do	  you	  know	  where	  to	  inves=gate	  
a	  design	  that	  does	  not	  seem	  to	  be	  working?	  

	  

Complete	  this	  frame:	  
I	  used	  to	  ____________________________,	  
but/and	  now	  I	  ___________________________	  
related	  to	  powerful	  learning	  designs.	  
	  
Chat	  it	  to	  us.	  .	  .	  .	  

Your	  Thoughts:	  

•  Look	  for	  an	  ar=cle	  called	  “Consider	  the	  Anatomy	  of	  a	  
Professional	  Learning	  Design”	  in	  the	  August	  JSD.	  

•  Atend	  our	  session	  F04	  “Good	  Enough?	  Evalua=ng	  
Professional	  Learning	  Designs”	  at	  the	  Learning	  Forward	  
Annual	  Conference	  in	  Nashville.	  

•  Contact	  us:	  
–  Lois	  Brown	  Easton,	  leastoners@aol.com	  
	  	  	  	  520-‐296-‐0049/303-‐517-‐5084	  
–  Terry	  Morgan=-‐Fisher,	   	  
terry.morgan=-‐fisher@learningforward.org	  

	  	  	  	  (512)	  695-‐4612	  

To	  learn	  more	  :	  


